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Learning Target

I can analyze feedback and 

describe its usefulness for moving 

student learning forward.
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Look-fors:

• I know the characteristics 
of effective feedback and 
can apply them accurately 
to feedback examples. 

• I can explain what the 
teacher and student 
learned from feedback 
examples and make 
realistic predictions about 
what that means for 
learning and further 
instruction.
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What kind of 
feedback do 
you prefer to 

receive?
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Feedback that Feeds Forward

Describe the 
work’s strengths 
and make one 
suggestion for 
a next step.
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Success Criteria

• Students “look-fors”

• Sharable in several ways
• I can statements

• Rubrics

• Checklists

• Guiding questions

• By analyzing exemplars
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Feedback Feeds Forward

• Where am I going? (learning target)

• How am I doing? (descriptive feedback)

• How can I close the gap? (suggestion for next steps)
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Teacher Feedback
External Regulation

S
tu

d
e

n
t 

S
e

lf
-m

o
n

it
o

ri
n

g
In

te
rn

a
l R

e
g

u
la

tio
n

8

Feedback that Feeds Forward

• Describes the work’s strengths first.
• Makes at least one suggestion for a next 
step.

• Uses different amounts of scaffolding for 
different students’ needs
• Remind students of the learning target
• Ask detailed, focused questions/suggestions 
(scaffold)

• Provide examples of how to do it
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Three Views of Feedback
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Characteristics of Effective Feedback
• Is it descriptive? 
• Is it timely?
• Does it contain the right amount 

of information?
• Does it compare the work to 

criteria?
• Does it focus on the work?
• Does it focus on the process?
• Is it positive?
• Is it clear?
• Is it specific (but not too 

specific)?
• Does its tone imply the student 

is an active learner?
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What is “descriptive”?

• Good job!
• That’s a great answer.
• You really get this, 
don’t you?

• You have a lot of 
details about 
Washington’s military 
career. Can you write a 
little more about his 
political career?

• Find a missing comma 
in this line.

• What happens to the 
water after it reaches 
the pond?

12



5

What is “descriptive”?

• Good job!
• That’s a great answer.
• You really get this, 
don’t you?

• You have a lot of 
details about 
Washington’s military 
career. Can you write a 
little more about his 
political career?

• Find a missing comma 
in this line.

• What happens to the 
water after it reaches 
the pond?
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What is “timely”?
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How much is the “right amount” of 
information?

• At least one strength and one suggestion for improvement 

• More, depending on the content, the student’s needs, and 
the particular next step
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What does it mean to focus

• On the work? • On the process?
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Positive, clear, and specific
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Maintain a learning tone
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Maintain a learning tone
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Characteristics of Effective Feedback

• What did the student 
learn from the 
feedback?

• What did the teacher 
learn from the 
feedback?
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Feedback Example

Video clip

Compare & contrast the two examples
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What the teacher learned What the student learned

High school example

Elementary example

One other aspect of feedback 
is critical

Let’s discover it with a content-free 
demo…
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APPLAUSE
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Applause Rubric
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A B C D/F
Volume So loud I can’t 

hear myself think
Loud 
enough that 
I can’t hear 
myself 
speak

Loud-ish in 
some parts of 
the room but 
quiet in others

So quiet I can 
hear the toilet 
flush in the 
ladies room 

Tempo Rapid: Hands 
are hurriedly 
smacked 
together 

Fast: Hands 
are quickly 
brought 
together 

Leisurely: 
Hands are hit 
together at an 
unhurried pace

Slow: Fingers 
are slowly 
tapped 
together

Dynamics Erupts suddenly, 
builds to a 
deafening 
crescendo that is 
sustained for a 
second or more, 
then fades slowly 
and reluctantly. 
May involve 
cheering, etc.

Builds up for 
a second, 
peaks, then 
fades

No change in 
dynamics: 
Half-hearted 
throughout

Begins with a 
silent pause, 
pitter-pats for 
a second, 
then fizzles

Characteristics of Effective Feedback

• What next step(s) 
should the teacher and 
student take to use this 
feedback for learning?
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View the video
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5th Grade Oral Feedback Example
Work on One Assignment

Analyze the feedback.

Written Feedback Example
Eighth grade pre-Algebra, solving one-step equations.

29

Analyze this feedback.

Some Notes about Feedback and Differentiation
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Feedback for Different Learners
• Successful and moderately successful students

• Describe the work against criteria

• Suggest at least one next step

• Use reminder or scaffold prompts

• Moderately unsuccessful students
• Describe the work against criteria

• Suggest at one next step

• Use scaffold or example prompts

• Very unsuccessful students
• Describe the work in self-referenced terms

• Reteach
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For feedback to feed forward

• Students AND teachers need to use assessment 
information

• The information should be about UNDERSTANDING 
more than correctness

• Plan further instruction that gives students an 
opportunity to use the feedback RIGHT AWAY
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Summary

Self-evaluation
I can analyze feedback and 

describe its usefulness for moving 

student learning forward.
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I understand all 
the 
characteristics of 
effective 
feedback and 
identify them 
when I see them 
used in feedback.

I understand all 
the 
characteristics of 
effective 
feedback but 
need more 
practice 
recognizing them 
when I see them.

I am not clear 
about the 
meaning of all the 
characteristics of 
effective 
feedback.

Learning Target

I can analyze feedback and 

describe its usefulness for moving 

student learning forward.

You have successfully analyzed the feedback of others. 
Let’s try extending that learning.  Can you use your 
analyses to improve feedback?
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A Rose for Emily
• Context: Eleventh graders were learning about literary 

analysis, specifically to analyze short stories based on 
how the author uses symbolism.  

• The learning target:  Day 1, Identify literary devices in 
William Faulkner’s “A Rose for Emily”; Day 2: Explain the 
literary devices; Day 3: Explain the title and how it relates 
to the story.

• The performance of understanding (Day 3):  Respond to a 
writing prompt: Why is this story called “A Rose for Emily” 
when there was no rose showcased in the story?

• The look-fors:
• Explain the symbolism of a rose.
• Use specific examples from the text to relate the symbolism of a 

rose to the story.
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Slopes of parallel and perpendicular lines
• Context: Eighth graders were learning to write equations 

in the form y = mx + b and to write equations for parallel 
and perpendicular lines.  

• The learning targets:  Write equations of parallel lines. 
Write equations of perpendicular lines.

• The performance of understanding :  A problem set giving 
equations and one point on the parallel or perpendicular 
line

• The look-fors:
• I can put the equation into the form y = mx + b.

• For parallel lines, I can use slope m, substitute x and y, and solve 
for the intercept.

• For perpendicular lines, I can use slope – (1/m), substitute x and y, 
and solve for the intercept.
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Your Next Learning Targets:

• I can give feedback that is useful for 
moving student learning forward.

• I can design opportunities for my  
students to use my feedback.

• I can evaluate the effectiveness of my 
feedback by assessing the results of 
students’ use of it.
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