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First Learning Target

I can explain the rationale for
using learning targets in
daily classroom lessons.
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Two Kinds of Support

• Research support

• Support from teaching examples and practical 
experience
– Why learning targets?
– Why a target for each lesson?
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Research Support for Learning Targets

Targets that are explained with a meaningful, 
relevant rationale and reveal what competency 
or mastery looks like (Bransford, Brown & 
Cocking, 2000; Ryan & Deci, 2000) help students 
aim for mastery (Hattie & Timperley, 2007; 
Sadler, 1989).
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Research Support for Success Criteria

Increased achievement and increase in student 
self-assessment capabilities result when 
students understand the criteria for good work.
• Primary projects (Higgins, Harris & Kuehn, 1994)
• Elementary and middle school writing (Andrade, Du, & 

Wang, 2008; Andrade, Du, & Mycek, 2010; Coe et al., 
2011)

• Middle school mathematics (Ross, Hoagaboam-Gray, & 
Rolheiser, 2002)

• Middle school special education (Lee & Lee, 2009)
• Secondary school social studies (Panadero, Tapia, & 

Huertas, 2012; Ross & Starling, 2008)
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Evidence

• 24 administrators, 1 district, all levels
• Each identified one high-flyer (in formative 

assessment), one medium, and one low 
performing teacher

• Walk-through observations, 72 different 
teachers

• Results published in Moss, Brookhart, & Long, 
2013
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Teacher shared learning targets/success 
criteria via the following communication 
modes:

 Orally

H=92%
M=96%
L=96%

 Written

H=67%
M=46%
L=25%

 Displays

H=46%
M=17%
L=4%

 Demos/
Modeling

H=54%
M=25%
L=29%

[25% of High Group teachers used all 4 modes]
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Teacher communicated the learning targets and the 
success criteria

 Prior to 
instruction

H=88%
M=79%
L=58%

 During 
instruction/
ongoing

H=71%
M=67%
L=46%

 At the 
conclusion of 
instruction

H=54%
M=4%
L=13%

[46% of High Group teachers shared before, during, and 
after]

Support from Teaching Examples

View the video

• Shows the first few minutes of an 8th grade 
mathematics lesson

• Whole lesson lasted 50 minutes
• This was the first in a series of 12 lessons on 

exponents.
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Put yourself in the student’s seat.

• What are you supposed to be able to do at the 
end of the lesson?

• What must you learn to be able to do it?

10

Compare IO and LT

• Standard - Know and apply the properties of 
integer exponents to generate equivalent 
numerical expressions. For example, 32 × 3–5 = 3–3

= 1/33 = 1/27. (CCSS Mathematics Standard 
8.EE.1)

• Instructional Objective – TSWBAT solve problems 
using the rules for multiplying exponents.

• Learning Target - I can show why you add 
exponents to simplify expressions like 22 × 23=25.
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Support from Teaching Examples

View the video

• Shows a middle lesson on a 5th grade unit 
about close reading of informational text

12



9/17/2016

5

Put yourself in the student’s seat.

• What are you supposed to be able to do at the 
end of the lesson?

• What did you actually DO during the lesson to 
show you what that looked like and help you 
learn it?
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Compare IO and LT

• Standard - Determine two or more main ideas 
of a text and explain how they are supported 
by key details; summarize the text. (CCSS 
Reading Informational Text Standard 5.2)

• Instructional Objective – TSWBAT identify 
main idea in grade-level informational text.

• Learning Target - I can get the gist and 
determine the main idea in a newspaper 
article about Seneca people.
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First Learning Target

I can explain the rationale for
using learning targets in
daily classroom lessons.

PERFORMANCE OF UNDERSTANDING:
Explain to a partner which of the evidence just 
presented was the most compelling to you to 
convince you to use learning targets in daily 
lessons. (Then switch.)

15



9/17/2016

6

On Target Not on Target
Content I shared an insight or 

thought that was 
genuine, relevant, 
and worthwhile.

I shared a thought 
that was made-up, 
irrelevant, or trivial; 
OR I didn’t share a 
thought.

Reasoning I explained why I 
chose the  thought I 
shared.

I didn’t explain why I 
chose the thought I 
shared; OR my
explanation was not 
sensible.
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Second Learning Target

I can plan learning targets with
meaningful performances of 
understanding and student look-fors
(success criteria).
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Five Characteristics of
A  Learning Target

1. Describes what students will learn in today’s lesson.

2. In language students can understand.

3. From the point of view of a student who is learning it for 
the first time.

4. Connected to a performance of 
understanding—what students do, make, 
say, or write—to help them learn it.

5. Provides students things to look for to 
assess their understanding as they are 
learning and working.

18
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Potential Learning Trajectory
(Why “daily” targets in every class?)

YESTERDAY
(Previous Lesson)

TODAY
(Learning Target)

TOMORROW AND BEYOND
(Next Lesson, Unit Goal, Standard)

19

Example of a Trajectory – 8th grade 
Math, Pythagorean Theorem

Lesson Learning Target Statement

1 I can discover how the sides of a right triangle are related. [Discovery 
lesson to arrive at a2 + b2 = c2.]

2 I can determine whether a triangle is a right triangle by seeing whether 
it satisfies a2 + b2 = c2.

3 I can find the length of the hypotenuse of a right triangle given the 
lengths of the two legs.

4 I can find the length of the missing leg of a right triangle given the 
lengths of the hypotenuse and one leg.

5 I can decide whether a missing side of a right triangle is a hypotenuse or 
leg and find its length.

6 I can apply the Pythagorean Theorem to real-world problems.
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Example of a Trajectory – 7th grade 
Science, Unit on Mass

Lesson Learning Target Statement

1 I can explain how mass is different from weight.

2 I can measure mass in metric unit grams.

3 I can explain the parts and functions of a triple balance beam.

4 I can explain how to use a triple balance beam to measure mass.

5 I can measure the mass of objects in grams using a triple balance beam.

6 I can measure the mass of objects in grams using a triple balance beam 
and explain why the same size objects have different masses.

7 Unit assessment – measuring the mass of objects in grams and 
explaining why the same size objects have different weights

21
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Distinguish between

• What students DO during a lesson

• What students LEARN from a lesson

22

Critique These Learning Targets

Use the 5 characteristics as criteria:
A LEARNING TARGET
1. Describes what students will learn in today’s lesson
2. In language students can understand
3. From the point of view of a student who is learning it 

for the first time
4. Connected to a performance of understanding
5. Provides students things to look for to assess their 

understanding as they are learning and working

23

1. I can complete a sequence chart for the story 
we read.

2. I can explain how Colonial discontent with 
government reached the stage of full-scale 
revolution.

3. I can develop a formula for the sum of the 
interior angles of any convex polygon.

24
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1. I can complete a sequence chart for the story 
we read. [This is about DOING, not 
LEARNING.]

2. I can explain how Colonial discontent with 
government reached the stage of full-scale 
revolution. [A good learning target IF it is 
accompanied by a strong POU and L-Fs.]

3. I can develop a formula for the sum of the 
interior angles of any convex polygon. [A 
good learning target for a discovery lesson IF 
accompanied by a strong POU and L-Fs.]

25

A strong performance of understanding makes 
the learning target visible and translates it into 
action for the students.
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Counterexample
I can identify character attributes from 

reading a piece of text. 

27
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Example
• LTS Today we are learning that an effective 

paragraph has an opening, uses transition words 
that build from one part of the paragraph to the 
other, and leads to the end (conclusion).

• POU Students will compare two paragraphs, one 
with open/transitions/close and one without. 
How are they different?  Which is better and 
why?

• L-Fs Can I locate the transition words? Can I 
explain whether they were used appropriately?  
Can I identify the opening and closing and explain 
whether each is effective or not?
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Practice – Which is which?

• I can draw a 3-column table, list data in the 
frequency column, and add frequencies for 
the cumulative frequency column.

• I can make a frequency table.
• Students get data about the number of ice 

cream cones sold at an outdoor stand each 
day during the month of July.  They construct 
a frequency table describing daily ice cream 
sales.
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Practice – Which is which?

• Students complete a problem set and explain 
their work.  Then they compare their answers 
with a partner.

• Did I move the addition/subtraction first?  Did 
I move the multiplication/division next?  Did I 
move the number with the variable?  Did I put 
my solution back into the original equation to 
check it?

• I can solve a two-step equation (e.g., 2x + 3 = 
7) using inverse operations.

30



9/17/2016

11

Practice – Which is which?

• I can watch what a character says, looks like, 
and feels in the beginning & end of a story to 
see if the character changed.

• Are the character traits I identify the 
important ones for the story?  Can I tell when 
a character began to change?  Can I explain 
why the event helped the character to 
change?  Does the explanation make sense?

• Use a graphic organizer to identify character 
traits at the beginning & end of the story.

31
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Example

33
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Example

Today we are learning that 
• “What goes in, must come out” (Atoms that are 

reactant molecules in a chemical reaction must 
also be present in the product molecules of that 
reaction) 

• “What comes out of one, goes into the other!” 
(The products of photosynthesis are needed as 
reactants in cellular respiration and the products 
of cellular respiration are needed as reactants for 
photosynthesis)

34

Which of these is the performance of 
understanding?

1. Review purposes of photosynthesis and cellular 
respiration (on board).

2. Review chemical equations for each.
3. Carry out a modeling activity where students 

build molecular models for the reactants for 
each equation and demonstrate how they 
become the products. The activity has stages 
with checks at the end of each one. 

4. At the end of the activity, students answer 
written questions.
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A Learning Target is More Than a 
Statement

• A learning target is only a target when it 
“lives” in a lesson

36
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Success Criteria Complete the 
Learning Target

37

Learning 
Target 

Statement

Lesson-sized 
Chunk of 

Concepts and 
Skills

Performance 
of 

Understanding

Student Look-
fors (Success 

Criteria)

The Whole Thing is the Learning 
Target

38

Learning 
Target 

Statement

Lesson-sized 
Chunk of 

Concepts and 
Skills

Performance 
of 

Understanding

Student Look-
fors (Success 

Criteria)

How does a Learning Target “Live” in 
a Lesson?

• Share the target verbally
• Students put the learning target into their own words or 

explain it to a friend 
• Students use an organizing visual—a picture, chart, video, 

smart board image, or handout that unpacks an important 
concept 

• Students and teacher refer to the learning target 
throughout the lesson in ways that help the students self-
assess

• Students analyze and discuss examples of strong and weak 
work

• Students discuss the connection of today’s lesson to what 
they learned previously and where they are headed in this 
lesson group

39
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Success Criteria

• Students “look-fors”
• Sharable in several ways

– I can statements
– Rubrics
– Checklists
– Guiding questions
– By analyzing exemplars

40

Success Criteria

View the video

• Shows a 2nd grade teacher setting up students 
for success in a lesson about using powerful 
words in writing.

• What do you notice about this teacher’s use 
of success criteria?

41

Avoid Two Common Errors

• Success criteria that amount to restating the 
learning target

• Success criteria that focus on following 
directions or the requirements for the 
assignment
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Second Learning Target
I can plan learning targets with
meaningful performances of 
understanding and student look-fors
(success criteria).

PERFORMANCE OF UNDERSTANDING:
With a partner, identify a lesson you often teach.  
State the learning target, performance of 
understanding, and look-fors (success criteria). and 
describe how you would share them with students.  
(Then switch, if time permits.) Use handout, p. 2.
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On Target Not on Target
LT, POU, L-F My learning target, 

performance of 
understanding, and 
look-fors are lesson-
sized and focus 
students clearly on 
learning.

My learning target, 
performance of 
understanding, and 
look-fors don’t 
match, or they are 
not clearly focused 
on learning.

Sharing 
with 
Students

My plan for sharing 
would keep the 
learning target in 
front of students 
during the whole 
lesson.

My plan for sharing 
does not permeate 
the whole lesson.
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