
Messages: 
A Unit for Grade 6  

English Language Arts 

by 
Mavis Hoffman 

2019 

E112.61

Teaching Materials 
from the 

Emma Stewart Resources Centre 





3

Table of Contents 

Unit Overview .................................................................................................................. 4 
 Essential Understandings ..................................................................................... 4 
 Essential Questions .............................................................................................. 4 
 Outcomes ............................................................................................................. 4 

Assessment Evidence ..................................................................................................... 7 
 Performance Task ................................................................................................ 7 
 Criteria .................................................................................................................. 7 
 Other Assessments .............................................................................................. 7 

Learning Activities ........................................................................................................... 8 
 Lesson 1 ............................................................................................................... 8 
 Lesson 2 ............................................................................................................. 10 
 Lesson 3 ............................................................................................................. 12 
 Lesson 4 ............................................................................................................. 13 
 Lesson 5 ............................................................................................................. 15 
 Lesson 6 ............................................................................................................. 17 
 Lesson 7 ............................................................................................................. 19 
 Lesson 8 ............................................................................................................. 21 
 Lesson 9 ............................................................................................................. 24 
 Lesson 10 ........................................................................................................... 26 
 Lesson 11 ........................................................................................................... 28 
 Lesson 12 ........................................................................................................... 30 
 Lesson 13 ........................................................................................................... 31 
 Lesson 14 ........................................................................................................... 33 

Resources ..................................................................................................................... 34 
 Resources Available from the Emma Stewart Resources Centre for This Unit….34 
 Recommended Videos Available on ROVER…………………………………….….34 

Appendix A – Performance Task ................................................................................... 35 
Appendix B – Interview Sheet ....................................................................................... 36 
Appendix C – Student Blogs .......................................................................................... 37 
Appendix D – Commenting and Blogging…What’s It All About? ................................... 38 
Appendix E – Blog Posts ............................................................................................... 39 
Appendix F – Viewing Guide ......................................................................................... 40 
Appendix G – Organizer ................................................................................................ 41 
Appendix H – Elders in the Classroom .......................................................................... 42 



4

UNIT OVERVIEW

This unit looks at the ways in which messages are communicated to a variety of audiences 
using a variety of media. Students are encouraged to think about ways in which specific 
messages are strengthened by the media used to convey them. Students consider digital 
citizenship and online safety as they develop a blog to share their thinking. Although not 
included, additional media experiences, such as developing a web page, could be added 
to this unit. Timeline: 5-6 weeks. 

NOTE: This unit includes student use of online communication technologies, such 
as blogs. Both the students and the teacher should be aware of your school 
division’s Acceptable Use Policy for technology in case it restricts the use of these 
communication tools. Discussion should occur with students in the classroom 
about acceptable/unacceptable use of school division technology and 
appropriate/inappropriate types of online communication, including the possible 
consequence of misuse. 

Essential Understandings

 There are many ways to communicate. 
 Ideas may be represented in a variety of ways. 
 One person can make a difference (social issues can be addressed by individuals). 

Essential Questions 

a. How can I make a difference in the world? 
b. What types of social issues are important to me? 
c. What is the most effective way of getting a message about an important social issue 

across to others? 

Outcomes* 

Students will: 

CR6.1 View, listen to, read, comprehend, and respond to a variety of texts that address 
identity (e.g., Growing Up), social responsibility (e.g., Going the Distance), and efficacy 
(e.g., Making Our Community More Peaceful).  

CR6.2 Select and use appropriate strategies to construct meaning before (e.g., 
considering what they know and need to know about the topic), during (e.g., making 
connections to prior knowledge and experiences), and after (e.g., drawing conclusions) 
viewing, listening, and reading.  

CR6.3 Use pragmatic (e.g., function and purpose of texts), textual (e.g., form/genre, 
sequence of ideas), syntactic (e.g., word order and emphasis on particular words), 
semantic/lexical/morphological (e.g., capture particular aspect of intended meaning), 
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graphophonic (e.g., sound-symbol patterns and relationships), and other cues (e.g., the 
speaker’s non-verbal cues) to construct and confirm meaning.  

CR6.4 View, respond, and demonstrate comprehension of visual and multimedia grade-
appropriate texts including traditional and contemporary texts from First Nations, Métis, 
and other cultures containing special features (e.g., the visual components of magazines, 
newspapers, websites, comic books, broadcast media, video, and advertising).  

CR6.5 Listen purposefully to understand, respond, and analyze oral information and ideas 
from a range of texts including narratives, instructions, oral explanations and reports, and 
opinions.  

CC6.1 Create various visual, multimedia, oral, and written texts that explore identity (e.g., 
Your Choices), social responsibility (e.g., Looking for Answers), and efficacy (e.g., 
Systems for Living). 

CC6.4 Create and present a variety of representations that communicate ideas and 
information to inform or persuade and to entertain an audience, including illustrations, 
diagrams, posters, displays, and cartoons.  

a. Display active viewing behaviours including preparing to view; considering what 
is known and needs to be known about a topic; showing interest in what is said; 
anticipating and predicting the speaker’s message and meaning; identifying ideas 
expressed as true or false, real or imaginary; seeking additional information from 
other sources as needed.  
b. View for a variety of purposes including to understand and gather information, to 
form an opinion, and to enjoy and appreciate.
d. Identify basic visual techniques such as choice of colour and point of view and 
offer reasonable interpretations of visual and multimedia text’s purpose.

CC6.5 Use oral language to interact appropriately with others in pairs, and small and large 
group situations (e.g., asking questions to explore others’ ideas and viewpoints, discussing 
and comparing ideas and opinions, completing tasks and contributing to group success).  

a. Engage in partner, small-group, and whole-class discussion to accomplish a task 
(e.g., develop a class plan of action).

CC6.9 Prepare a teacher-guided inquiry report related to a stand on a topic, theme, or 
issue studied in English language arts.  

AR6.2 Appraise own viewing, listening, reading, representing, speaking, and writing skills 
and strategies and set goals for improvement.

*All outcomes and indicators throughout this document are excerpted from the Saskatchewan Ministry of 
Education’s English Language Arts 6 curricula. 

As they complete this unit, students will know/understand: 

 We communicate in a variety of ways. 
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 Messages may become more effective by choosing the appropriate medium for the 
message. 

 How to set up a blog. 
 The principles of digital citizenship. 
 Appropriate strategies for constructing meaning. 
 The textual cueing system. 
 Basic Internet search strategies. 
 The different media for creating/sharing messages. 
 The purpose of residential schools. 
 A variety of social issues. 

Students will: 

 Use oral language when working with a partner, in a small group, or as a whole group. 
 Identify basic, visual techniques in blogs. 
 Write to convey meaning in a clear message in a blog, personal response, etc. 
 Select appropriate strategies to construct meaning before, during, and after. 
 Use the cueing systems. 
 Make a short presentation. 
 Appraise own work and contributions to the group process. 
 Set goals for improvement. 
 Use a viewing guide. 
 Develop a representation to share information. 
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ASSESSMENT EVIDENCE

Performance Task (summative)  

Distribute Appendix A and a copy of the rubric mentioned below to students. 

Students will choose one of these options: 

 Create a presentation that provides information about a social issue of their choosing.
Students will engage in an online/global conversation to encourage others to take a 
stand and make a difference.

 The head of the local TV station has asked for presentations that will be shown every 
Sunday night in a feature called “Spotlight on Social Issues: What Can We Do to 
Help?”  

Criteria

 Message quality. 
 Organization, coherence, and choice of medium. 
 Language choice and mechanics. 

Rubric: See “Sample Analytic Rubric for Representing.” Assessing, evaluating and 
reporting student progress: Supporting English language arts, p. 58. Saskatchewan 
Ministry of Education. (2011). Retrieved from 
https://www.edonline.sk.ca/bbcswebdav/library/Curriculum%20Website/English%20Langu
age%20Arts/Resources/Core/assessing%20evaluating%20reporting%20student%20progr
ess%20November%202010.pdf

Other Assessments

 Checklists for class observations 
 Student blogs 
 Presentations 
 Observations of class discussions 
 Student goal-setting 
 Written texts 
 KWL chart 
 Representations 
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LEARNING ACTIVITIES

Lesson 1

Outcomes and Indicators

CR6.2 Select and use appropriate strategies to construct meaning before (e.g., 
considering what they know and need to know about the topic), during (e.g., making 
connections to prior knowledge and experiences), and after (e.g., drawing conclusions) 
viewing, listening, and reading.

CC6.5(a) Engage in partner, small-group, and whole-class discussion to accomplish a task 
(e.g., develop a class plan of action). 

Introduce the unit concepts of messages and communication to the students. 

 Introduce the big idea: Communication is important in all aspects of our lives. Provide 
students with an interview sheet (Appendix B) and invite students to interview a partner 
with the questions provided. 

 Invite pairs to join with another pair (pairs squared strategy) to synthesize their 
responses, which will be shared with the class by each small group.  

 After all groups respond, hold a general discussion asking what students notice, what 
has changed over time, and what are some traditional and nontraditional ways of 
communication that were shared. Discuss the ways in which the students 
communicate. Are they aware of issues with online communication? Have they heard 
of anyone being fired or losing friends because of something that has happened 
online?   

Introduce social issues: What social issues are we concerned about as Grade 6 students? 

 Invite students to think about the social issues they are concerned about as Grade 6 
students. With students, brainstorm topics of interest in the news or in the students’ 
lives and create a list to be posted on the wall or on a SMART board for later use. 
During the unit, return to this list as much as possible.   

 Have students discuss and choose their top three choices of interest and let them know 
about the performance task they will be completing as a summative assessment.   

Assessment 

Teacher observation and student conversations (the rubric that follows will help guide your 
evaluations): 

 How much background knowledge of communication tools and social issues do the 
students have? Will additional background knowledge need to be provided? 
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 As per indicator CC6.5(a), to what extent can students engage in partner, small-group, 
and whole group class discussion to accomplish a task? Does the teacher need to 
provide any further instruction in this area? 

Criteria 
Exceeding 

Expectations 
Meeting 

Expectations 

Almost 
Meeting 

Expectations 

Not Yet 
Meeting 

Expectations 
Uses 
appropriate 
language, 
shows an 
understanding 
of when to 
speak and 
when to listen, 
and 
contributes to 
group 
success.  

Uses 
appropriate 
language, 
shows an 
exceptional 
understanding 
of when to 
speak and 
when to listen, 
contributes to 
group success, 
and shows 
strong 
leadership 
skills. 

Uses 
appropriate 
language, 
shows an 
understanding 
of when to 
speak and 
when to listen, 
and contributes 
to group 
success. 

Uses 
appropriate 
language most 
of the time, 
shows an 
understanding 
of when to 
speak and when 
to listen most of 
the time, and 
attempts to 
contribute to 
group success. 

Uses 
appropriate 
language some 
of the time, may 
show an 
understanding 
of when to 
speak and when 
to listen, and 
may contribute 
to group 
success. 

The teacher may set up a Twiducate (http://www.twiducate.com) account or use other 
technological tools (Padlet, Google Docs) to help quieter and less vocal students in your 
class have a voice during these discussions. The students may be anonymous but still 
participate in writing for the discussions.  
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Lesson 2

Outcomes and Indicators

CR6.4(d) Identify basic visual techniques such as choice of colour and point of view and 
offer reasonable interpretations of visual and multimedia text’s purpose.

 Read and analyze blogs. Why do people write them? Discuss a dictionary definition of 
a blog:

o http://www.dictionary.com/browse/blog
o https://www.merriam-webster.com/dictionary/blog

 Let students know that they will be creating their own blogs and using them throughout 
this unit. 

 As stated at the beginning of the unit, prior to going online, students must be aware of 
the school division’s Acceptable Use Policy and how it might pertain to blog creation. It 
will also be important to have a conversation with students, or create a lesson, to help 
them understand online safety. Some background information can be found at the 
following websites:

o http://kidshealth.org/en/teens/internet-safety.html - students could read this 
material and use it to develop a set of class rules themselves. This site is part of 
a larger site focusing on teen health.

o http://bc.rcmp-grc.gc.ca/ 
ViewPage.action?siteNodeId=2077&languageId=1&contentId=37103 - this site 
provides Internet safety tips for teens.

o http://publications.gov.sk.ca/documents/11/83322-DC%20Guide%20-
%20ENGLISH%202.pdf - this resource, published by the Saskatchewan Ministry 
of Education, examines the concept of digital citizenship and provides extensive 
background material for teachers. 

 Share a favourite blog with students or show them one or two blogs, such as: 
http://comesomersaultwithsarah.blogspot.ca/ or http://blogs.goaj.org/gamekid/. A list of 
student blogs is also available at: http://edublogawards.com/

 Discuss how to leave comments on a blog. Ask students what they notice on the blogs 
that were shared with them. Share examples of blogs on different topics. A list of 
student blogs can be found in Appendix C.

 Students will be given class time to explore some of the blogs listed in order to find 
examples of good ideas and criteria for a quality blog. They will then will be asked to 
share their observations. 

 With the class, create a list of criteria for student blogs. See Appendices E and F to get 
some ideas about writing/commenting on blogs.   

 Support students in understanding effective techniques used on blogs.  

Assessment  

Teacher observation and student conversations:
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 As per indicator CR6.4(d), to what extent can students identify basic, visual 
techniques such as choice of colour and point of view and offer reasonable 
interpretations of visual and multimedia text’s purposes?  

 What additional supports might need to be provided? 
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Lesson 3

Outcomes and Indicators

CC6.1 Create various visual, multimedia, oral, and written texts that explore identity (e.g., 
Your Choices), social responsibility (e.g., Looking for Answers), and efficacy (e.g., 
Systems for Living). 

 Each student will set up their own blog for the purpose of sharing their thoughts and 
reflections for others to read (if permitted by your school division’s Acceptable Use 
Policy). Some useful blog creation sites are: 

o Google Aps for Education (GAFE)  - http://edtechteacher.org/gafe/
o Blogger - https://www.blogger.com/about/?r=1-null_user
o Edublogs - https://edublogs.org/
o Kidblog - https://kidblog.org/home/

 Kathy Cassidy writes about classroom blogging at 
http://kathycassidy.com/2014/11/11/blogging-in-a-primary-classroom-with-only-one-
ipad/#comments and explains how even with only one iPad, in the classroom, blogging 
is still possible. All of the sites above and others have step-by-step instructions on how 
to set up a blog.  

 Ask students to write a brief introduction about themselves without using information 
that might identify them and using the rules for online safety discussed in the last 
lesson. Ask students to include their interests, their thoughts about blogging as a 
communication tool, and some information about the social issues that interest them. 
Teach them how to add photographs and colour to their blogs, thinking of the visuals 
they have already discussed. 

Assessment 

To what extent can students convey clear messages? After reading their blogs, the 
teacher can determine what areas of public writing the students need the most help with, 
and schedule the necessary mini-lessons to be taught during this unit.  

The “Sample Analytic Rubric for Representing” in the Saskatchewan Ministry of 
Education’s publication: Assessing, Evaluating, and Reporting Student Progress: 
Supporting English Language Arts may be used to assess student progress. 
(https://www.edonline.sk.ca/bbcswebdav/library/Curriculum%20Website/English%20Langu
age%20Arts/Resources/Core/assessing%20evaluating%20reporting%20student%20progr
ess%20November%202010.pdf)  

Teachers may add each student’s blog to their RSS reader. (If you are unfamiliar with RSS 
feeds, read the article at: https://www.digitaltrends.com/computing/what-is-an-rss-feed/). 
WordPress Discover (https://discover.wordpress.com/) or Feedly 
(https://feedly.com/i/welcome) are examples of tools that can be used for this purpose. 
Teachers may then have instant access to the students’ blogs and can comment on them.  
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Lesson 4

Outcomes and Indicators

CR6.2 Select and use appropriate strategies to construct meaning before (e.g., 
considering what they know and need to know about the topic), during (e.g., making 
connections to prior knowledge and experiences), and after (e.g., drawing conclusions) 
viewing, listening, and reading. 

Text for Discussion - “Learn About the Environment” by Elizabeth Hogan. This selection 
can be found in the anthology Nelson Language Arts 6: Choosing Peace. If this resource is 
not available, a table listing the resources recommended for the Grade 6 Messages unit 
and other units in English Language Arts 6 can be found at: 
https://www.edonline.sk.ca/bbcswebdav/orgs/MOE_resource_evaluation/Resource%20File
s/Miscellaneous%20Screenshots/ELA%206%20grid.pdf

 The class will now focus on some texts on different social issues. Students will write 
short responses or thoughts and opinions to their blogs post about the text. 

o Before Reading Strategy – Preview text/skim before reading. Teach 
students how to skim the selection to get an overview of what it will be about and 
how it is organized. Ask them to look at each page and notice the headings, 
graphics, and items that appear in boxes. Have them share what they notice and 
discuss why the text might be set up in this way. Ask: In what ways might the 
text be set up to support understanding? 

o During Reading Strategy – Note key ideas and what supports them. Model 
using a think-aloud process to identify key ideas and supporting details for the 
first section. Encourage students as they note key ideas and supporting details 
for the second section, and invite students to do it themselves for the remaining 
sections.  

o After Reading Strategy – Respond personally, giving support from the text. 
Ask students to work in small groups to review their notes and ask questions to 
identify the main ideas and supporting details. Next, ask students to develop a 
personal response to the text, including support from the text and expanding 
upon the text using their own experiences. Provide some questions students 
could use to get them started such as: 
 Do you think technology has created excessive trash and waste? 
 What kind of resources are saved by recycling a pop can? 
 Before you buy anything that is sold in a plastic container, what should 

you check first? 
 Which of the four Rs of recycling do you think is the most important and 

why?   
 What do you think will happen when we no longer have anywhere to put 

our garbage? 
 To what extent is garbage becoming a social issue? 
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 If students have not written a personal response before, the teacher can instruct 
students in how to write an appropriate response by modeling or by using a think-aloud 
process. 

 Ask students to add their personal response to their blog. 

Assessment 

Teacher observation - To what extent can students preview the text by skimming before 
reading, by noting key ideas, and by responding personally? The teacher should watch for 
these skills during the lesson and provide additional support for students where needed.  

Think-aloud - A think-aloud is when learners say out loud what they are thinking about. By 
modelling thinking aloud, teachers can share their thinking with learners. Think-alouds can 
be used with a variety of comprehension strategies. When making connections, the learner 
identifies to what the reading or experience is connected. When reading aloud, you can 
stop from time to time and orally complete sentences like these:  
 So far, I've learned . . .   
 This made me think of . . .  
 That didn't make sense. I reread that part because . . . 
 I was confused by . . . 
 I think the most important part was . . .  
 That is interesting because . . . 
 I wonder why . . . 
 I just thought of . . .  
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Lesson 5

Outcomes and Indicators

CR6.2 Select and use appropriate strategies to construct meaning before (e.g., 
considering what they know and need to know about the topic), during (e.g., making 
connections to prior knowledge and experiences), and after (e.g., drawing conclusions) 
viewing, listening, and reading.

CR6.5 Listen purposefully to understand, respond, and analyze oral information and ideas 
from a range of texts including narratives, instructions, oral explanations and reports, and 
opinions.  

CC6.1 Create various visual, multimedia, oral, and written texts that explore identity (e.g., 
Your Choices), social responsibility (e.g., Looking for Answers), and efficacy (e.g., 
Systems for Living). 

Text for Discussion - “Plenty” by Jean Little. This poem can be found in the anthology 
Crossroads 7. If this resource is not available, a table listing the resources recommended 
for the Grade 6 Messages unit and other units in English Language Arts 6 can be found at: 
https://www.edonline.sk.ca/bbcswebdav/orgs/MOE_resource_evaluation/Resource%20File
s/Miscellaneous%20Screenshots/ELA%206%20grid.pdf

 Read “Plenty,” or another appropriate poem, aloud to students.  
o Before Reading Strategy – Ask questions/predict. Ask students what 

questions or thoughts come to mind when they hear the word “plenty”?  Ask: 
What do you think this word means? When might you hear it being used? Why 
do you think the poet might be using this word?

o During Reading Strategy – Connect and construct meaning by making 
visual images. Let students know that they will listen to the poem several times. 
For the first reading, they should close their eyes and try to visualize the scenes 
that are presented in the poem. During the second reading, the teacher should 
stop after each stanza so the students can talk and make jot notes about what 
they visualize and what they hear. During a third reading, ask students to check 
the notes they have made and visualize again to see if they still see the same 
pictures. 

o After Reading Strategy – Recall, paraphrase, synthesize. Ask students to 
move into small groups to share their interpretations, their notes, and their 
feelings about the poem.  
 Ask them to discuss what they think the poet is saying about plenty and to 

write what they think happens in the poem.  
 Instruct students to conduct research on author Jean Little. Ask students 

to share how knowing about the author changes or doesn’t change their 
interpretation of the poem. 

 Discuss the references to poverty in the poem and encourage students to 
think about what they know about poverty, where they might see poverty 
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in their communities, and whose responsibility it might be to support those 
living in poverty. Encourage students to research groups that focus on 
eradicating poverty, such as Poverty Free Saskatchewan - 
http://www.povertyfreesask.ca/ or CARE Canada - https://care.ca/

 Ask students to complete a blog entry on this poem, keeping in mind the criteria of 
message quality, organization and coherence, and language choice and mechanics 
used in the last lesson. They can do this by: writing their own opinions, writing a poem 
or short story, and/or writing a personal response.  

Assessment

The “Sample Analytic Rubric for Representing” in the Saskatchewan Ministry of 
Education’s publication: Assessing, Evaluating, and Reporting Student Progress: 
Supporting English Language Arts may be used to assess student progress. 
(https://www.edonline.sk.ca/bbcswebdav/library/Curriculum%20Website/English%20Langu
age%20Arts/Resources/Core/assessing%20evaluating%20reporting%20student%20progr
ess%20November%202010.pdf)  
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Lesson 6 (will take at least 2 periods) 

Outcomes and Indicators

CR6.1 View, listen to, read, comprehend, and respond to a variety of texts that address 
identity (e.g., Growing Up), social responsibility (e.g., Going the Distance), and efficacy 
(e.g., Making Our Community More Peaceful).  

CC6.4 Create and present a variety of representations that communicate ideas and 
information to inform or persuade and to entertain an audience, including illustrations, 
diagrams, posters, displays, and cartoons.  

AR6.2 Appraise own viewing, listening, reading, representing, speaking, and writing skills 
and strategies and set goals for improvement.

 Discuss with students how many singers use the medium of song to share their 
messages with the world. Divide students into groups of four or five and give each one 
a different song with a social justice message to read, interpret, and share with the 
class. A list is provided below, but many others are also available. The ones below are 
all available on the Internet. If possible, provide the song itself so students can hear as 
well as read the lyrics of the song. Some of these songs are hard to interpret so 
suggest that students search “meaning of Big Yellow Taxi,” for instance, on Google for 
some help. 

o Big Yellow Taxi – Joni Mitchell 
o Blowin’ in the Wind - Bob Dylan 
o Imagine – John Lennon 
o People Are People - Depeche Mode 
o Universal Soldier - Buffy Sainte-Marie 
o We Shall Overcome – Pete Seeger 
o When Will We B Paid? – Prince 
o Why? - Tracy Chapman 

 As students begin to read and to interpret their songs’ lyrics, incorporate the following 
strategies: 

o Before Reading Strategy – Student’s choice. Ask students to consider the 
before reading strategies they have used already and provide them with a list of 
these. Ask them to choose the before reading strategy they feel will be the most 
helpful to them for this task.

o During Reading Strategy - Make, confirm, and adjust predictions by using 
evidence from the text. Support students in making initial interpretations, and 
adjusting as they spend time discussing with each other. 

o After Reading Strategy – Reflect and interpret. Support students in
confirming their interpretations, possibly with help from the Internet or by asking 
other adults for their interpretations, and drawing final conclusions. 

 Each group will design a final presentation that explains the meaning of their chosen 
song. 
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o Ask students to choose a possible medium for their presentation (oral, 
multimedia, poster, display, etc.). Ask them to consider what they think will be 
the best way for them to present and to share their messages with the class. 

o Create a draft and experiment with possible products. Provide a checklist for 
students to help them with their organization, such as:  
 Use a graphic organizer for planning. 
 Identify the main ideas and the supporting details.  
 Determine the order of main ideas.  
 Consider what images will be used to enhance the meaning of the song. 
 Use the rubric to self-assess. 
 Ask for feedback from others. 

o Revise the presentation for content, meaning, and organization.  
o Present the final product to the rest of the class. 

Assessment

Using a rubric like the one shown below, provide an opportunity for students to appraise 
their work and skills and to set goals for improvement.

Criteria 
Exceeding 

Expectations 
Meeting 

Expectations 

Almost 
Meeting 

Expectations 
Not Yet Meeting 

Expectations 
Choice of 
medium 

Message is 
enhanced by 
the medium 
chosen. 

Selects an 
appropriate 
medium for the 
message. 

The medium 
chosen is 
adequate.  

The choice of 
medium was not 
appropriate for 
this message.  

Clarity of 
message and 
organization 

Message is 
clear, 
meaningful, 
well-organized 
and logically 
developed. 

Message has a 
clear focus and 
a clear 
sequence.  

Message has a 
general focus 
and 
organization. 

Message lacks 
clarity and 
organization. 

Presentation Presentation 
appeals to the 
audience and 
is polished. 
Images are 
used to both 
support and 
enhance the 
message.  

Presentation 
appeals to the 
audience. The 
images chosen 
support the 
message.  

Presentation is 
satisfactory. 
The images 
chosen reflect 
the message.  

Presentation is 
uneven or 
inadequate. The 
images do not 
reflect the 
message. 
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Lesson 7

Outcomes and Indicators

CC6.5 Use oral language to interact appropriately with others in pairs, and small and large 
group situations (e.g., asking questions to explore others’ ideas and viewpoints, discussing 
and comparing ideas and opinions, completing tasks and contributing to group success).  

AR6.2 Appraise own viewing, listening, reading, representing, speaking, and writing skills 
and strategies and set goals for improvement.

 Brainstorm with students the behaviours for working well in a group, such as: 
o Show an understanding of when to speak and when to listen. 
o Contribute to structured conversations. 
o Ask questions to sustain and to extend interactions.  

Ask students to consider their own strengths and limitations and to set a goal for 
themselves to focus on during the upcoming learning activity.  

 The teacher should prepare four stations around the room with chart paper and 
markers in advance. Stations should be labeled:  

o Informational texts 
o Poems 
o Songs 
o Blogs 
o Other  

 Create a T-chart for each station with advantages on one side and disadvantages on 
the other. (An example of a T-chart can be found at: 
http://www.readwritethink.org/files/resources/printouts/T-Chart.pdf)  

 Divide students into four groups and ask them to visit each of the stations in their 
groups. Each group will then brainstorm the advantages and disadvantages of each 
medium for using to share social justice messages.  

 When the groups have finished, the teacher will lead a conversation with the class 
about what they notice about the information on the charts. The teacher might need to 
include questions such as: 

o What if we want to share information about a missing person? 
o What if we want to connect with young children? 

 Support students in identifying the difference between the various texts. For example, 
help them to identify the textual structures and features of a poem compared to an 
informational text. 

 Let students know they will continue to look at these text types, media, and others, and 
they will add to these sheets as they notice additional points. 

 Ask students to write in their blogs, using the content on the charts, in response to the 
prompts:  

o What am I learning about using different media for my message?  
o What medium do I think is the most effective for getting a message across on 

social justice issues? 
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 Ask students to also comment on their group behaviours. Where were they successful? 
Do they need to try harder in some areas? 

Assessment

Teacher observations and student conversations: 
o To what extent did students work to create productive groups? 
o To what extent did they understand the differences in text types? 
o Is more work needed in either area? 
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Lesson 8

Outcomes and Indicators

CR6.2 Select and use appropriate strategies to construct meaning before (e.g., 
considering what they know and need to know about the topic), during (e.g., making 
connections to prior knowledge and experiences), and after (e.g., drawing conclusions) 
viewing, listening, and reading.  

CC6.1 Create various visual, multimedia, oral, and written texts that explore identity (e.g., 
Your Choices), social responsibility (e.g., Looking for Answers), and efficacy (e.g., 
Systems for Living). 

NOTE: THIS LESSON DEALS WITH THE HISTORY AND AFTERMATH OF 
RESIDENTIAL SCHOOLS. TEACHERS NEED TO APPROACH THIS DISCUSSION 
WITH SENSITIVITY, AS INFORMATION ABOUT THE ABUSES SUFFERED IN 
RESIDENTIAL SCHOOLS MAY STIR A RANGE OF EMOTIONS WITH STUDENTS, 
PARTICULARLY IF STUDENTS HAVE CONNECTIONS WITH RESIDENTIAL SCHOOL 
SURVIVORS.

 In this lesson, students will demonstrate their knowledge about residential schools by 
creating a timeline on index cards. Identify a long space where students can create 
their timeline. It could be along a wall or on the floor. The timeline should be made out 
of chart paper. The teacher should write 1831 as a start date and 1998 as an end point 
on the chart paper in advance.  

 Before – Divide students into groups and ask each group to complete the K and W 
sections of a KWL chart on the topic of residential schools (a sample KWL chart can be 
found at: http://www.readwritethink.org/files/resources/printouts/KWL%20Chart.pdf). 
Another option could be to use a Seed Discussion Organizer (a sample organizer can 
be found at: 
http://www.readwritethink.org/files/resources/printouts/SeedDiscussionOrganizer.pdf). 
Some questions to get them started might be:  

o What are residential schools?  
o What do you know about residential schools?  
o Do you know anyone who has ever attended one?  
o What books or stories have you read in the past that describe a residential 

school?  
Have students from each group share with each other to build the background 
knowledge of the class.  

 During – Students will use index cards to create a timeline for residential school 
history. Provide students with the opportunity to research residential schools and to 
create cards with key events to populate a timeline. Some of the many possible 
resources for student and teacher reference are: 

o Where Are the Children? - http://wherearethechildren.ca/en/
o 100 Years of Loss - http://100yearsofloss.ca/en/timeline/
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o Canada’s Residential Schools - https://earth.google.com/web/@43.127456,-
80.240846,200.99398697a,4500000d,35y,0h,45t,0r/data=CkYSRBIgYTBlNWFk
NDVhMjBiMTFlN2IzZmQzZjBhY2YwNDZiOWEiIGVmZWVkX3JjZ3NfcmVzaWRl
bnRpYWxfc2Nob29sc18w

o An Overview of Residential Schools in Canada (Educator's Package) [DVD] – 
Available from the Emma Stewart Resources Centre 

o Misconceptions of Canada’s Indian Residential School System - 
http://www.ahf.ca/downloads/misconceptions.pdf

o Residential Schools in Canada: Education Guide - 
http://education.historicacanada.ca/files/32/ResidentialSchools_English.pdf

o Residential Schools. Truth and Reconciliation in Canada (Educator's Package) 
[DVD] - Available from the Emma Stewart Resources Centre 

o Righting Canada's Wrongs. Residential Schools: The Devastating Impact on 
Canada's Indigenous Peoples and the Truth and Reconciliation Commission's 
Findings and Calls for Action [book] – Available for borrowing from the Emma 
Stewart Resources Centre 

o Residential Schools with the Words and Images of Survivors [book] – Available 
for borrowing from the Emma Stewart Resources Centre 

 After – Reflect, interpret, question, and respond. Student groups will present the 
timeline cards they have created and place them on the large sheet of chart paper. 
After all cards have been read and placed on the timeline, support students in making 
meaning of the timeline in its entirety. To explore the topic of residential school further, 
students could be encourage to read: 

o Fatty Legs by Christy Jordan-Fenton and Margaret Pokiak-Fenton; 
o I am Not a Number by Jenny Kay Dupuis and Kathy Kacer;
o Lost Innocence by Brandon Mitchell (https://thehealthyaboriginal.net/wp-

content/uploads/2014/04/Lost-Innocence.pdf);
o Not My Girl by by Christy Jordan-Fenton and Margaret Pokiak-Fenton; 
o Shi-shi-etko (video available on ROVER);
o A Stranger at Home by Christy Jordan-Fenton and Margaret Pokiak-Fenton;
o When I Was Eight by Christy Jordan-Fenton and Margaret Pokiak-Fenton. 

These and other resources are available for borrowing from the Emma Stewart 
Resources Centre.

 Ask students to develop a personal response that can be written, oral, or a 
representation. A prompt could be provided for students who may need one such as: 

o I used to think and now I think . . . 
o If I were a child sent to residential school at this time, I might feel/my parents 

might feel . . . 
o I would like to say this to the children who went to residential schools . . .

Assessment 

To what extent are students able to express an understanding of the impact of residential 
schools on the survivors as well as on future generations? The following rubric may be 
used to assess student comprehension and response. 
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Criteria 
Exceeding 

Expectations 
Meeting 

Expectations 
Approaching 
Expectations 

Not Yet 
Meeting 

Expectations 
Comprehension 
and response 

Makes 
insightful 
connections 
with the 
material and 
prior 
knowledge. 
Identifies the 
overall 
message and 
key ideas, and 
can explain in 
a thorough and 
insightful way 
how ideas are 
portrayed. 

Makes 
connections 
with the text 
and prior 
knowledge. 
Identifies the 
overall 
message and 
key ideas, and 
can explain 
how ideas are 
portrayed. 

Makes some 
connections 
with the text 
and prior 
knowledge. 
Identifies the 
explicit 
message and 
ideas, and can 
explain in a 
simple way 
how ideas are 
portrayed. 

Makes limited 
connections 
with the text 
and prior 
knowledge. Has 
difficulty 
identifying the 
message and 
explaining how 
ideas are 
portrayed. 
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Lesson 9

Outcomes and Indicators

CC6.4 Create and present a variety of representations that communicate ideas and 
information to inform or persuade and to entertain an audience, including illustrations, 
diagrams, posters, displays, and cartoons.  

a. Display active viewing behaviours including preparing to view; considering what 
is known and needs to be known about a topic; showing interest in what is said; 
anticipating and predicting the speaker’s message and meaning; identifying ideas 
expressed as true or false, real or imaginary; seeking additional information from 
other sources as needed.  
b. View for a variety of purposes including to understand and gather information, to 
form an opinion, and to enjoy and appreciate.

 Students will investigate the social issue of climate change, using the following 
YouTube video (or a similar video of the teacher’s choosing) as a focus: 

o What YOU Can Do About Climate Change - 
https://www.youtube.com/watch?v=VTfgNFz1DBM

 Before – Consider what is known and what needs to be known. Place students in small 
groups and give them chart paper and markers. Ask them to create a KWL chart about 
climate change (a sample KWL chart can be found at: 
http://www.readwritethink.org/files/resources/printouts/KWL%20Chart.pdf). Invite 
students to complete the K and W sections for their groups, and then share these with 
the class. The teacher will post these on the wall.  

 During – Construct meaning. Give students the viewing guide (Appendix F). Suggest 
that they divide the questions between them so everyone is responsible for answering 
one or two questions. As students view the video the first time, they should pay 
attention to the whole video and see where their own questions are answered. The 
video should be shown a second time for students to complete their viewing guide. 
Remind students to just take notes and to not try to write everything word-for-word. 

 After – Recall, paraphrase, summarize, and synthesize. Provide time for the students 
to complete their viewing guide by recalling, paraphrasing, summarizing, and 
synthesizing. Students should share their answers with others in their group, and then 
the whole class will share their information while students complete all the areas on 
their viewing guide.  

 After sharing their information, suggest the following for a whole class discussion:  
o This documentary was produced by the Pacific Institute for Climate Solutions. 

What do you think some of their goals might be?  
o What kind of an audience might they appeal to?  
o What is the presenter’s view of this topic? 

 Ask students to return to their KWL chart to complete the L section and to see if any 
questions remain unanswered. The teacher can then either provide an opportunity for 
students to find the answers themselves, or find additional sources of information.  

 Two additional sites of interest:  
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o https://www.youtube.com/watch?v=8q7_aV8eLUE - This two-minute video 
explains what a carbon footprint is. 

o https://www.footprintcalculator.org/ - This site will allow students to calculate 
individual carbon footprints. 

 Invite students to return to their charts on text types from Lesson 7 and to decide what 
they would like to add about videos as a medium for communication about social 
justice issues. 

 Ask students to add a blog entry on the video. Some possible prompts are:  
o What did you learn?  
o What do you think about climate change?  
o What can you do to decrease your carbon footprint? 

Assessment 

To what extent can students interpret the explicit and implicit messages in this 
documentary? 

Criteria 
Exceeding 

Expectations
Meeting 

Expectations
Almost Meeting

Expectations 
Not Yet Meeting 

Expectations 
Viewing 
comprehension

Makes 
insightful 
connections 
with the video 
and prior 
knowledge. 
Identifies the 
overall 
message and 
key ideas, 
and can 
explain in a 
thorough and 
insightful way 
how ideas 
are 
portrayed.  

Makes 
connections 
with the video 
and prior 
knowledge. 
Identifies the 
overall 
message and 
key ideas, 
and can 
explain how 
ideas are 
portrayed. 

Makes some 
connections with 
the video and 
prior knowledge. 
Identifies the 
explicit message 
and ideas, and 
can explain in a 
simple way how 
ideas are 
portrayed. 

Makes limited 
connections with the 
video and prior 
knowledge. Has 
difficulty identifying 
the message and 
explaining how ideas 
are portrayed.



26

Lesson 10

Outcomes and Indicators

CR6.1 View, listen to, read, comprehend, and respond to a variety of texts that address 
identity (e.g., Growing Up), social responsibility (e.g., Going the Distance), and efficacy 
(e.g., Making Our Community More Peaceful).  

CR6.3 Use pragmatic (e.g., function and purpose of texts), textual (e.g., form/genre, 
sequence of ideas), syntactic (e.g., word order and emphasis on particular words), 
semantic/lexical/morphological (e.g., capture particular aspect of intended meaning), 
graphophonic (e.g., sound-symbol patterns and relationships), and other cues (e.g., the 
speaker’s non-verbal cues) to construct and confirm meaning.  

CC6.4 Create and present a variety of representations that communicate ideas and 
information to inform or persuade and to entertain an audience, including illustrations, 
diagrams, posters, displays, and cartoons.  

 In this lesson, students will be divided into small groups to look at a variety of texts with 
a focus on making a difference, and will present to the class using a representation. 
Teachers may divide the tasks based on ability levels, or students could choose the 
text they prefer. Students should make meaning of the text prior to deciding how to 
develop a representation to share with the class. Choice of texts: 

o “Ryan’s Well: Part 1” (true story) - Nelson Literacy 6c;  
o “Ryan’s Well: Part 2” (true story) - Nelson Literacy 6c;  
o “Making a Difference” (procedural text) - Nelson Literacy 6c;  
o “The Story of Iqbal Masih” (factual recount) - Nelson Literacy 6b;  
o “Médicins Sans Frontières” (magazine article) - Nelson Literacy 6b; 

 “About WE Charity” (article) - https://www.wecharity.org/about-we-charity/our-story/
 Provide students with the organizer from Appendix G for the reading part of this lesson. 

Students must read and come to a consensus as a group prior to answering the 
questions on the organizer. 

 Invite students to review the charts developed in Lesson 7 about different types of texts 
when completing the questions: 

o What is the main idea of this text? Write a brief summary. 
o In what ways does this text add to your knowledge and understanding of making 

a difference in the world? 
o How does this type of text get the message across to the reader (form/genre, 

point of view, text features)? 
o What do you see as the strengths and weakness of this text type?  
o What other ideas or questions do you have? 

 Ask students to develop a representation to share the information from their organizer 
with the class. For their representation, students may develop:  

o A graphic organizer, 
o Photos, 
o A collage, 
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o Drawings, 
o A model, 
o A poster, 
o A PowerPoint, 
o A video, or  
o Any other representation with which they are familiar. (NB – The choice will 

depend on which formats students are already familiar with unless the teacher 
would like to include additional lessons or examples on the above. Students will 
be assessed on the content rather than on the media used.)  

Assessment 

Criteria 
Exceeding 

Expectations 
Meeting 

Expectations 

Almost 
Meeting 

Expectations 

Not Yet 
Meeting 

Expectations 
Clarity of 
message and 
organization 

Message is 
clear, 
meaningful, 
well-organized, 
and logically 
developed. 

Message has a 
clear focus and 
a clear 
sequence.  

Message has a 
general focus 
and 
organization. 

Message lacks 
clarity and 
organization. 

Representation Representation 
is polished. All 
elements 
included 
(graphics, 
visuals, 
lettering, colour, 
etc.) strongly 
contribute to the 
overall effect. 

Representation 
is planned. The 
elements 
included 
(graphics, 
visuals, 
lettering, colour, 
etc.) support the 
message.  

Representation 
is adequate. 
The elements 
included 
(graphics, 
visuals, 
lettering, colour, 
etc.) mostly 
support the 
message. 

Representation 
is unbalanced 
or inadequate. 
The elements 
included 
(graphics, 
visuals, 
lettering, colour, 
etc.) may not 
support the 
message. 



28

Lesson 11

Outcomes and Indicators

CR6.4 View, respond, and demonstrate comprehension of visual and multimedia grade-
appropriate texts including traditional and contemporary texts from First Nations, Métis, 
and other cultures containing special features (e.g., the visual components of magazines, 
newspapers, websites, comic books, broadcast media, video, and advertising).  

 This lesson provides the opportunity for students to look at one or more videos that 
focus on ways in which plastic is a hazard to the environment. The teacher may choose 
one or more of the following for the lesson. The before, during, and after strategies 
might need to change depending upon the video chosen. Video choices: 

o Addicted to Plastic – DVD available for borrowing from the Emma Stewart 
Resources Centre 

o Plastic Bags and the Marine Environment - 
https://www.youtube.com/watch?v=nviNyy2Pdvg

o Plastic Bag and Its Environmental Impacts - 
https://www.youtube.com/watch?v=Ifzr9pLzVLU

o Plastic Bags and the Environment -  
https://www.youtube.com/watch?v=fVy8kMTUUWQ

o Synthetic Sea - https://www.youtube.com/watch?v=pEKohTXF4Xw
o Plastic Soup: The Great Pacific Patch - 

https://www.youtube.com/watch?v=eM2GAQEaed0
o Plasticized - https://www.youtube.com/watch?v=dfcRW7sIrPI

 Before – Display active viewing behaviours. Hold a class discussion with students 
focusing on the following:  

o In what ways is viewing different from listening? Reading?  
o What kinds of things do we need to pay attention to when viewing?  
o What kinds of things catch my attention when I am viewing?  
o How do I get an overall impression?  
o How might I pay attention to details? 
o What details should I pay attention to? 

 During – View to gather information and to form an opinion. Suggest students use note 
paper to jot down things that catch their attention while they are viewing.  

 After – Evaluate what was seen including message, elements, techniques, and overall 
effect. Ask students to work in small groups to reflect upon what stood out to them. Can 
they identify the message? The overall effect? Any of the techniques used? The 
teacher will need to support the conversation by asking questions such as: 

o Why do you think the photographer panned away from the character and 
over the sea at this point? 

o Why did the photographer include ----? 
o Did you notice the background music – I wonder why this specific music was 

chosen?  
 As a whole class, ask students to return to the charts begun in Lesson 7 to see what 

they might like to add in respect to using different media to share messages.  
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Assessment

Ask students to individually add to their blogs: 
o I am learning…  
o I think… 
o I prefer… 

using the criteria from Lesson 5 for message quality, organization and coherence, and 
language choice and mechanics. As students are getting close to the end of the unit and 
will be completing their performance task soon, the teacher may need to provide additional 
mini-lessons on certain elements or provide additional supports to students who are 
struggling to develop clear messages.  
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Lesson 12

Outcomes and Indicators

CR6.5 Listen purposefully to understand, respond, and analyze oral information and ideas 
from a range of texts including narratives, instructions, oral explanations and reports, and 
opinions.  

 If possible, the teacher should invite a speaker, preferably from the community, to 
speak to students on a social issue. Some examples could be:  

o An Elder with knowledge of taking care of Mother Earth.* 
o A member of the city, town or Band council with responsibility for or knowledge 

of recycling in the community. 
o A member of an anti-poverty organization. 
o An individual from the local food bank or thrift store. 
o A community member involved in anti-racist work. 
o A police or RCMP officer who can talk about bullying. 
o An individual who is involved in any kind of activism in the community. 

*If an Elder is invited into the classroom, the teacher should be aware of the traditional 
protocols that show respect for the sharing of knowledge (Appendix H). 
 Before – Listening. Once the topic is known, invite students to think about what they 

already know, what they would like to know about the topic, and to identify questions 
they have. Spend some time with students talking about active listening behaviour and 
co-construct the criteria for respectful listening (no talking, eyes on the speaker, making 
jot notes, listening to understand, etc.) to a visitor. 

 During – Listening. Provide students with an organizer for their notes such as a two-
column organizer where students can write the main points on one side and supporting 
details on another; students may also write facts on one side and their interpretations 
on the other.  

 After – Listening. Invite students to ask questions of the speaker to clarify or to provide 
additional knowledge. After the speaker has left, ask students to restate or summarize 
major points and supporting details as a group. 

Assessment 

Individually, ask students to add to their blogs, focusing on new learnings they have 
identified based on the presentation, considering the criteria from Lessons 5 and 11.  
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Lesson 13

Outcomes and Indicators

CC6.1 Create various visual, multimedia, oral, and written texts that explore identity (e.g., 
Your Choices), social responsibility (e.g., Looking for Answers), and efficacy (e.g., 
Systems for Living). 

CC6.9 Prepare a teacher-guided inquiry report related to a stand on a topic, theme, or 
issue studied in English language arts.  

 The next few lessons will be spent supporting the students in the preparation for their 
summative assessment (Appendix A). They have discussed the criteria for clear 
messages several times and have had the opportunity to create both a presentation 
and a representation during the unit. The teacher might like to review the criteria for this 
assessment and review with students their earlier work to set goals for improvement.  

 Students should choose the medium they think will be the most effective for the 
message they want to share, and may choose either option for the performance task.  

Performance Task 

Students will create a presentation that gives information about their social issue. Students 
will engage in an online/global conversation to encourage others to take a stand and make 
a difference.

 The head of the local TV station has asked for presentations that will be shown 
every Sunday night in a feature called: “Spotlight on Social Issues: What Can We 
Do to Help?”  

 Assessment criteria:
o Message quality 
o Organization, coherence, and choice of medium 
o Language choice and mechanics 

Preparation for Final Assessment 

Students have identified social issues of interest to them in Lesson 1, but may now have 
additional ideas. Further, they will most likely need to investigate their topic to find 
additional information. They will do this through a teacher-guided inquiry.  

 Ask students to choose one issue of interest to them. Group students with the same 
or similar issues together. 

 Ask groups to identify what they know about their topic and what they would like to 
know using a KWL chart. If students are having difficulties identifying questions, 
suggest they use the five Ws (who, what, where, when, why) and How as a starting 
place. If students are already accomplished in developing questions, the teacher 
could show them how to develop more complex questions using Bloom’s 
Taxonomy. The book Q Tasks: How to Empower Students to Ask Questions and 
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Care About the Answers (2nd ed.) by Koechlin and Zwaan provides many ideas for 
supporting students in developing questions. 

 Provide an organizer for student questions to help them as they collect information 
(a variety of free, printable organizers are available at: 
http://www.readwritethink.org/classroom-resources/printouts/), or have students 
write each question on an index card. They will need to allow space for their 
answers and the source of their information, plus any additional questions they 
might have.  

 When students have collected all their information, they will begin to assemble it 
into the format they wish to use with a focus on the following requirements: 

o Description of the social issue they are addressing in their own words. 
o Reason why they chose this issue. 
o Background information and supporting details based on their inquiry. 
o Their opinion, including what others might/could do to address this issue. 
o Clear use of a specific genre or medium. 
o Addresses the criteria in the rubric.  

 Students should make an outline, a first draft, and then a good copy, with feedback 
from students and the teacher throughout the process.  

Assessment 

Criteria 
Exceeding 

Expectations 
Meeting 

Expectations 

Almost Meeting 
Expectations Not Yet Meeting 

Expectations 
Message 
quality 

Message is clear, 
focused, and well-
developed. 

Message is clear, 
focused, and 
developed. 

Message is 
discernible.  

Main message or 
focus is unclear. 

Organization,  
coherence, 
and choice of 
medium 

Composition is 
well-organized 
and logically 
developed. The 
choice of medium 
is compelling and 
insightful.   

Composition has 
a clear, central 
focus and 
sequence.  
The choice of 
medium is 
effective and 
thoughtful. 

Composition has 
a recognizable 
focus and 
sequence. The 
choice of 
medium is 
relevant and 
mostly 
appropriate.  

Composition does 
not have a clear 
focus. The choice of 
medium is 
questionable. 

Language 
choice and 
mechanics 

The language and 
tone are 
appropriate for the 
audience and 
purpose. Any 
errors are the 
result of risk-
taking. 

The language 
and tone are in 
keeping with the 
purpose and 
audience. 
Minimal errors do 
not interrupt the 
flow or 
understanding for 
the reader. 

The language 
and tone are 
acceptable. 
Occasional 
errors do not 
have a large 
impact on the 
reader.  

The language and 
tone may be 
inconsistent or 
inappropriate for the 
purpose and 
audience. Several 
errors may make 
understanding a 
challenge for the 
reader.  
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Lesson 14

What Have We Learned?

 Provide an opportunity for students to share/present their work to the class and if 
possible, to additional audiences. 

 Afterwards, provide an opportunity for students to summarize their learning. One option 
could be to ask the students, in small groups, to create a web or mind map using the 
following headings:  

o Social issues 
o Messages  
o Communicating with others 
o Ways I can make a difference in the world. 

Each group can share their mind map with the class. 
 The teacher may then lead a discussion to summarize the learning in this unit and to 

collect suggestions for further work.  
 Ask the students to complete a final blog to summarize their personal learnings from 

this unit.  
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RESOURCES

Resources Available from the Emma Stewart Resources Centre for This Unit:

Addicted to plastic [DVD]. (2007). Toronto, ON: Mongrel Media. 

An overview of residential schools in Canada [DVD]. (2015). Orangeville, ON: McIntyre  
Media. 

Dupuis, J. K. (2016). I am not a number. Toronto, ON: Second Story Press. 

Florence, M. (2016). Righting Canada’s wrongs: Residential schools: the devastating  
impact on Canada's Indigenous peoples and the Truth and Reconciliation  
Commission's findings and calls for action. Toronto, ON: James Lorimer. 

Jordan-Fenton, C. & Pokiak-Fenton, M. (2010). Fatty legs. Toronto, ON: Annick Press. 

Jordan-Fenton, C. & Pokiak-Fenton, M. (2011). A stranger at home. Toronto, ON: Annick  
Press. 

Jordan-Fenton, C. & Pokiak-Fenton, M. (2013). When I was eight. Toronto, ON: Annick  
Press. 

Jordan-Fenton, C. & Pokiak-Fenton, M. (2014). Not my girl. Toronto, ON: Annick Press. 

Koechlin, C. & Zwaan, S. (2014). Q tasks: How to empower students to ask questions and  
care about the answers (2nd ed.). Markham, ON: Pembroke Publishers. 

Loyie, L. (2014). Residential schools with the words and images of survivors.  
Brantford, ON: Indigenous Education Press. 

McClymont, C. (1998). Crossroads 7. Toronto, ON: Gage Learning. 

Nelson language arts: Choosing peace. (1998). Scarborough, ON: ITP Nelson. 

Nelson literacy 6. (2007). Toronto, ON: Thomson Nelson. 

Residential schools: Truth and reconciliation in Canada [DVD]. (2015). Orangeville, ON:  
McIntyre Media. 

Recommended Videos Available on ROVER:

Shi-shi-etko
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Appendix A – Performance Task 

You may choose either of these options: 

Performance Task: 

1. Create a presentation that provides information about a social issue of your choice. 
You will engage in an online/global conversation to encourage others to take a 
stand and make a difference. 

2. The head of the local TV station has asked for presentations that will be shown 
every Sunday night in a feature called “Spotlight on Social Issues: What Can We Do 
to Help?”  

Assessment Criteria: 

 Message quality 
 Organization, coherence, and choice of medium 
 Language choice and mechanics 

(A rubric is included in Lesson 13.) 

Please include the following: 

 Description of the social issue you are addressing in your own words. 
 Reason why you chose this issue. 
 Background information and supporting details based on your inquiry. 
 Your opinion, including what others might/could do to address this issue. 
 Choose the medium that you think will be the best for your message (poem, story, 

documentary, informational text, public service announcement, brochure, blog, 
video, interview, other). 

 Make sure your work lines up with the criteria in the rubric.  

You will make an outline, a first draft, and then a final copy. I will give you feedback at 
each stage. 
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Appendix B – Interview Sheet

Question Response 
In what ways do you 
communicate with 
each other and with 
your friends? 
In what ways do you 
communicate with 
your family and the 
school? 
In what ways do you 
communicate with the 
greater 
community/the 
world? 
Have the ways you 
communicate 
changed as you have 
aged?   
How do your parents 
and grandparents 
communicate with 
each other and with 
their friends? Is this 
the same way that 
you communicate 
with your friends? 
What are some of 
your thoughts about 
communication? 
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Appendix C – Student Blogs 

Examples of student blogs: 

http://6thgradeworldsolutions.blogspot.ca/
http://noahandelliott.wordpress.com/
https://studentchallenge.edublogs.org/

Student blog exemplars: 

https://epencil.edublogs.org/
http://www.readwritethink.org/files/resources/lesson_images/lesson1113/exampleblog.pdf

Public service announcements: 

https://www.govtech.com/education/news/How-to-Create-the-Perfect-Public-Service-
Announcement.html

Because blogs are constantly changing and evolving, these links may not stay active. A 
good place to find more student blogs on Twitter is under the hashtag #comments4kids. 
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Appendix D – Commenting and Blogging…What’s It All About? 

Why have I been asked to start a blog? 
 To share what we are doing. 
 To share your personal ideas, thoughts, and opinions. 
 To share your work with teachers easily. 
 To be creative. 
 To see what others do your same age. 
 To compare your work standards with others. 

What rules do I need to follow when blogging? 
 Use appropriate language. 
 No cyberbullying. 
 Be creative. 
 Use proper sentences, punctuation, and grammar. 
 Be respectful. 
 Show opinions. 
 Show your feelings. 
 Be vulnerable – open yourself up. 

What rules do I need to follow when I leave a comment? 
 Be positive. 
 Don’t judge. 
 Ask questions. 
 Use appropriate language. 

The following comment appeared in a post from a teacher from Missouri. What do you 
think of this statement: “A post is an attempt to start a conversation; a comment makes it 
happen?” 

A hashtag to go to now to find blogs from other classes: #comments4kids 
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Appendix E – Blog Posts

Essentials for a great blog post: 

1. Has a catchy title. 

2. Includes visuals such as photos, cartoons, videos, or visuals created using web 
tools such as: 
 Padlet - https://padlet.com/
 Glogster - https://edu.glogster.com/
 Wordle - http://www.wordle.net/
 Visme - https://www.visme.co/education/

3. Discusses an interesting topic so the passion of the author comes through. Shows 
well-researched topic. 

4. Is well-written and is not copied-and-pasted from somewhere else. 

5. Has been proofread and spellchecked. 

6. Is written in paragraphs. 

7. Incorporates links to other websites on similar topics. 

8. Includes attribution for any images, video, music, or clipart used, including those 
used in slideshows, etc.  
 See https://wiki.creativecommons.org/wiki/Best_practices_for_attribution for 

examples. 
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Appendix F – Viewing Guide

What YOU Can Do About Climate Change: 

What is CO2?  

Where does it come from? 

What is CH4?  

Where does it come from? 

What is N2O?  

Where does it come from? 

Which of these gases creates the most warming of the planet? 

What kinds of things create a carbon footprint? 

What can you do in each of these areas to decrease your carbon footprint? 

Food 

Vacations/Travel 

Transportation 

Heating of homes 
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Appendix G – Organizer 

Title of Text: 

What is the main idea of this 
text? Write a brief summary. 

In what ways does this text 
add to your knowledge and 
understanding of making a 
difference in the world? 

How does this type of text get 
the message across to the 
reader (form/genre, point of 
view, text features)? 

What do you see as the 
strengths and weakness of 
this text type?  

What other ideas or questions 
do you have? 
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Appendix H – ELDERS IN THE CLASSROOM 

Elders in the Classroom
by 

Anna-Leah King 

It is the Elders’ responsibility to guard sacred knowledge and to maintain the ceremonial 
oral tradition of knowledge transmission. In Saskatchewan, the territory is home to four 
First Nations, namely Cree, Saulteaux, Dene, and Oceti Sakowin - Dakota/Nakoda/Lakota.   

Source:  Office of the Treaty Commissioner. (2002). Teaching treaties in the 
classroom: Participants manual. Saskatoon, SK: Office of the Treaty  
Commissioner. 

All of these First Nations have a home here and it is entirely appropriate to represent any 
or all of these First Nations when approaching curriculum content. The Elders bring with 
them traditional knowledge and perspective passed down from generation to generation 
through the oral tradition. The reference to Elders’ wisdom has lately been termed 
“Indigenous knowledge” or “traditional knowledge.” Their traditional knowledge and 
wisdom will give insight to teachers willing to reshape curriculum and validating First 
Nations content and perspective. 

Inviting the Elders 

Protocol 

The Elders would expect to be approached in the traditional way, respecting traditional 
protocol. They are given a small offering of tobacco in exchange for their commitment to 
invest their time and energy into the work at hand. They can be asked to lead the 
gatherings with prayer and ceremony. First Nations gatherings always begin with prayer 
and ceremony. It is entirely appropriate to ask this of them. It may not be what you are 
familiar with, but you will soon realize the benefits of respecting First Nations protocol and 
ceremonial practice. The Elders may want to begin with a smudge on the first gathering 
and offer prayer for the task at hand and the team that has been brought together. The 
Elders are well aware that any given group put together is there to learn from one another 
and so blessings towards this endeavour are prayed for. Sometimes, depending on the 
size of the project, a pipe ceremony may be requested. Each Elder may have a slightly 
different approach to opening and closing ceremony. Some may speak for a while. Others 
will ask you to share so they can become more familiar with everyone. Simply inviting them 
with an offering of tobacco and asking that they open and close the gatherings is enough. 
The Elder will take it from there. 



43

Elder Expectation 

When you invite Elders, it is important that you are clear on what you expect from them. If 
you are asking them to contribute with their knowledge, wisdom, and guidance, then say 
so. They may not all be familiar with education and what teachers and curriculum writers 
are trying to do, so explaining what curricula is and what is needed of them is essential to 
a good working relationship. You want them to contribute First Nations and Métis content 
and perspective. The Elders need to feel confident that they will be of assistance. Let them 
know that you see their role as wisdom keepers and they need to draw upon their personal 
experience, cultural knowledge, and teachings to contribute to the process. The Elders will 
share what is acceptable and give caution for what they view as sacred knowledge that is 
only to be shared in the context of ceremony. 

Elders need time to think before they answer. Do not be impatient and feel they are not 
answering soon enough, as they will answer your questions in time. Some Elders are 
reflective, philosophical thinkers. They will review holistically what you have asked of them. 
A concept that you think is simple and straightforward has many different dimensions to a 
First Nations speaker, and they must put the concept into the context of the whole and 
analyze the dimension of its interrelatedness. Sometimes they translate what you are 
saying to themselves in their language. They think things out in their mother tongue first 
and then find the words of closest approximation in English. Not all words and concepts 
are readily translatable. That is why letting the Elder know what is expected of them 
beforehand is important because it gives them time to think it over and to find some area of 
common ground. 

Elder Care 

Elders do not expect anything but it would be nice to assign one person to see to their 
needs. Offer them a comfortable seat and debrief them on the expectations for the 
gathering. Introduce them to everyone and generally make them feel welcome. See to it 
that they have water, juice, coffee, or tea. It is good to have a snack for them at coffee 
break.  Invite them to pray over the food before you eat. Allow them to be first in line for 
lunch or let them know you will serve them. This is an example of First Nations protocol. 
These are small things, but kind gestures go a long way with Elders. They appreciate 
when younger people make efforts to lighten their load. These gestures make the Elder 
feel welcome and cared for in a respectful way. 

Gifts 

It is appropriate to have a small gift for the Elders. If they are paid for their time, this would 
be considered the gift. Some give a small gift in addition to the honorarium, such as a 
basket of teas or jams.


