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UNIT OVERVIEW
Students in Native Studies 20 will examine contemporary issues that affect Indigenous
peoples, not only in Canada, but all over the world. This unit is designed to be used in
conjunction with Unit Two of the curriculum, in which students learn about the factors that
affect development and the unique perspectives Indigenous peoples have on this topic.
Key Understandings
•
•
•

That people have the right to improve their own lives and to determine their own
priorities.
That many in developed countries take a patriarchal approach to those in less
developed countries, or to Indigenous peoples.
That all of us need to understand how best we can help and/or support those who
ask for support.

Key Questions
•
•
•
•

What is help and support?
How can we help and support others?
What happens if we give what we want to give, rather than what is needed?
Do people have the right to determine and to govern their own lives?

Objectives
Students will understand and appreciate that:
1. Indigenous peoples’ concept of development is defined by their common respect for
the land. That concept is both individual and communal.
2. Indigenous peoples’ concept of development reflects the principles of wholeness
and change. Indigenous peoples view their society and the world holistically.
3. The right to self-determination and to self-government is essential to Indigenous
peoples’ concepts of personal and communal development. Dependence upon
others decreases self-determination and domination by others leads to social
injustice.
4. Development that has been forced on Indigenous peoples denies their human and
Aboriginal rights.
5. Indigenous peoples and their traditional territories are threatened by the effects of
foreign concepts of development that are insensitive to Indigenous beliefs and
practices.
6. Development projects designed, funded, and supported by non-Indigenous
corporations, agencies, and banks have created widespread situations of poverty,
debt, urbanization, ethnocide, and genocide.
7. Indigenous peoples and social scientists, globally, are demanding more culturally
sensitive programs for personal, social, and economic development.
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8. Indigenous principles of development, conservation, and change are increasingly
relevant to non-Indigenous science and technology, and initiatives for sustainable
development, pollution control, and waste management.
Source:

These objectives are found in the following document:
Saskatchewan Education. (1992). Native studies: A curriculum guide for
grade 11 international indigenous issues. Regina: Author.

ASSESSMENT EVIDENCE
Performance Tasks
Your community wants to help a First Nations group in your area. A meeting has been
called and some ideas are going to be discussed. The ideas developed so far are:
•
•
•

Do fundraising, find sponsors, and develop a health care centre on the reserve.
Do fundraising and develop a series of grants that individuals can apply for in
specific areas, such as home improvement.
Create a committee that will oversee and support the future development of the
reserve.

In groups, prepare a presentation to the community meeting outlined above. You may
choose to explain the problems with these suggestions, find ways to improve these
suggestions, or come up with alternative suggestions. Your presentation must include a
rationale or explanation for your decisions. You will be assessed using the attached rubric.
Other Evidence
•
•
•
•
•
•

Personal response (formative assessment only)
Class discussions (formative assessment only)
Written response to scenario
Exit slip (formative assessment)
Research report (summative assessment)
Student self-assessment
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LEARNING PLAN
Learning Activities
1.

Introduce students to the topic and to key questions. Share criteria for
assessment. Provide an introduction to development with a newspaper article.
Connect information from the article to principles of self-determination and selfgovernment.

2.

Students create a definition of development. Share information about the
Human Development Index, and ask students to rank countries. Ask students to
consider the responsibilities of rich countries towards poor countries.

3.

Jigsaw activity on background information on the Indigenous Nations of the
Americas. Ask students to consider how this background affects Indigenous
Nations today.

4.

Share the United Nations Declaration of Indigenous Rights. Jigsaw with
students. Share news articles regarding the recent vote at the United Nations
on this declaration, and Canada’s decision to not vote in favour. Discuss what
this says about the Canadian government and their commitment to Indigenous
people in Canada.

5.

Watch video clips from First Nations: The Circle Unbroken. After the clip Time
Immemorial, ask students to consider how the outcome of these negotiations
might have been different if the Declaration of Indigenous Rights had been
approved. After the clip Commandos for Christ, ask students to discuss whether
the assistance given by the missionaries was supportive of the needs of the
group or not, and why.

6.

Ask students to share information on worldview (economic, religious, political).
Do hierarchy activity. Ask students to discuss how resources would be treated
by those with a western worldview versus those with an Indigenous worldview.
Have students respond to the scenario with a written response.

7.

Share the Aboriginal Development Circle. Ask students to read and to share the
case studies on Aboriginal development in Canada. Give students the
opportunity to write an exit slip on: I am noticing the following about
development…

8.

Invite an Aboriginal entrepreneur to the class. Ask students to listen for
connections to the Aboriginal Development Circle. Discuss these connections
after the presentation.
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9.

Students begin a research project on Aboriginal development in Saskatchewan.

10.

Students complete the performance task.
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Lesson 1:
Objective 3:
The right to self-determination and self-government is essential to Indigenous peoples’
concepts of personal and communal development. Dependence upon others
decreases self-determination and domination by others leads to social injustice.
•

•
•
•
•

•
•

•
•

Divide students into groups of four. Hand out or write on the board the four key
questions (listed in the Unit Overview). Remind students that they have
discussed self-government in unit one. Tell students that you want them to
discuss these questions while thinking about how we might help and support
people who are in need, such as victims of disaster, refugees from a war, or
those living in poverty. Give students one of the following roles: leader,
timekeeper, scribe, or presenter. Tell them they will have 15 minutes to discuss
and to write their answers on chart paper. The presenter in each group will then
present the information to the class. The teacher will take note of similarities
and differences between the responses, and bring them to the attention of the
class.
Let the students know that they will be discussing these questions throughout
the next unit, and that there are no easy answers.
Give a brief overview of the unit.
Explain how students will be assessed.
While still in the same groups, hand out the article by Uzodinma Iweala entitled
“Stop Trying to ‘Save’ Africa” from the July 17, 2007 edition of the Saskatoon
Star-Phoenix. (You or your students can access this article by using an online
newspaper/journal database such as ProQuest, or by using an internet search
engine with the author’s name and the title of the article as the search terms.)
Ask students to read the article, and to determine what this author thinks about
helping other countries. Let them know that the article contains references to
many world events that they may not know about, but not to worry about these.
What they need to find is just the author’s views about helping Africa.
Give students 15 minutes and ask them to share their ideas with the class.
(Emphasize that the class is looking for answers together - so this is not a
marked assignment.)
If students are not sure, help them find the clues such as the tone of the author
(e.g., “idealistic college students … all have made it their mission to bring light to
the dark continent;” “… or pick up children to adopt in much the same way my
friends and I in New York take the subway to the pound to adopt stray dogs;”
etc.).
Ask students what they know about stars who adopt children, and other stars
who put on benefit concerts to raise money for so-called worthy causes. Ask
students about their opinions.
Ask students how this information might connect to Indigenous peoples - both in
Canada and in other parts of the world. If students do not make this connection
on their own, prompt by asking them to consider self-government of Aboriginal
people within Canada.
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Lesson 2:
Objective 3:
The right to self-determination and to self-government is essential to Indigenous peoples’
concepts of personal and communal development. Dependence upon others decreases
self-determination and domination by others leads to social injustice.
Objective 6:
Development projects designed, funded, and supported by non-Indigenous corporations,
agencies, and banks have created widespread situations of poverty, debt, urbanization,
ethnocide, and genocide.
•

•
•
•

•

Ask students to develop a definition of development in the following way:
o Placemat Graffiti:
 Place students at tables in groups of four.
 Give each group a sheet of chart paper.
 Ask students to draw a large circle in the middle, and then choose one
corner of the page (outside the circle) each.
 Each student should then think of all the words that come to mind
when he/she thinks of the word development in the context of
developing countries, developing groups such as First Nations, Métis,
and Inuit people, etc. (For example, students might choose words
such as: change, growth, making better, improving, etc.)
 Ask students to consider the work done in the last lesson about ways
in which we support others.
 Give students about 5 minutes to brainstorm. Then ask the members
of each group to read all of their words as a group. Each group
should create a definition to write in the centre of the circle on the
paper.
Join two groups of four to make groups of eight. Ask groups to share their
definitions with each other and to either choose one of these to represent both
groups, or to merge their two definitions to create one.
Share these definitions with the class and create one definition from all those
presented.
Share information on the Human Development Index
(http://hdr.undp.org/en/statistics/faq/question,68,en.html). Explain that this index is
based on three criteria. These are: life expectancy (how old we will be when we
die), adult literacy rates, and the standard of living measured by the gross domestic
product (GPD) per capita of the country the individual lives in.
Hand out envelopes containing the names of the 12 countries listed below. The
name of each country will be shown on a separate piece of paper (the teacher will
need to prepare these prior to the lesson). Ask students to place the countries in
order from the highest on the Human Development Index (HDI) to the lowest, and
ask them to explain why they chose as they did. (See
http://hdr.undp.org/en/statistics/ for the entire list - there are 177 in total.)
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•

•
•

These are the answers from the current list, in the correct order:
o Iceland (1)
o Australia (3)
o Canada (4)
o Sweden (6)
o United Kingdom (16)
o Barbados (31)
o Mexico (52)
o Saudi Arabia (61)
o Vietnam (105)
o Egypt (112)
o Uganda (154)
o Ethiopia (169)
Share the correct order and discuss with students why they chose as they did,
whether they were right or not, and what this development index tells us.
Ask students to consider the responsibility of rich countries, or rich parts of
countries, to help poorer countries or poorer groups of people. Do we have a
responsibility? Why or why not? What areas should we focus on?
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Lesson 3:
Objective 1:
Indigenous peoples’ concept of development is defined by their common respect for the
land. That concept is both individual and communal.
•

Jigsaw Activity:
o Divide students into groups of 4. Tell them that this will be their home group.
o Distribute the resource material package (Indigenous Nations of the
Americas - included as Appendix I) to all students.
o Read to students the introduction to the section “Indigenous Nations of the
Americas” - p. 127 to the break on p. 128 from the Student Resource Guide
for Native Studies 20.
Source: Saskatchewan Education. (1992). Native studies 20: Student
resource guide. Regina: Author.
o Assign each student a number from 1 to 5. Ask all number 1s to group
together, all number 2s, etc. These will be the expert groups.
o Give students the following tasks:
 Group 1 - Read the sections “Land and a Way of Life” and “Change
and Adaptation” (p. 128-130 of above-mentioned Student Resource
Guide).
 Group 2 - Read “Before Contact with Outsiders” and “Social Structure”
(p. 130-132).
 Group 3 - Read “Economy, and Science, Philosophy, Technology” (p.
132-134).
 Group 4 - Read “Face to Face” (p. 134-136).
 After reading, together as a group, students will identify the main
points in the reading. Make sure all students understand the reading
as each one will be responsible for teaching this part to their home
group.
o Students will then return to their home groups and will share the information
from their expert groups. Give students 10 minutes for sharing.
o Next, ask students to discuss the question: What does this mean to
Indigenous people today? Allow 10 minutes for discussion. Students will
then share three points from their discussion with the class.
o The teacher will then provide any necessary explanations, or clarify any
misunderstandings.

11

Lesson 4:
Objective 2:
Indigenous peoples’ concept of development reflects the principles of wholeness and
change. Indigenous peoples view their society and the world holistically.
•
•
•

•
•
•

•
•

•

Put students in the same groups as for the last exercise.
Explain to students that Indigenous peoples have a set of principles that have been
developed in order to support their development.
Divide Appendix A (a condensed version of the United Nations Declaration on the
Rights of Indigenous Peoples) between the groups, keeping each part together (the
whole document is included as a resource). Each part (there are 9) contains a
number of articles. Ask student to read and to summarize one of the parts of this
agreement.
Ask the groups to share the information from their section with the class.
Let students know that on September 13, 2007, the United Nations voted to accept
the Declaration on the Rights of Indigenous Peoples. Although the vote was
passed overall, Canada and 3 other UN member states voted against it.
Lead a discussion about the possible reasons why Canada voted against the
Declaration. If possible, invite a Member of Parliament into the classroom to
discuss Canada’s decision in this regard. Ask students to read the response by The
Honourable Chuck Strahl, Minister of Indian Affairs and Northern Development at
the time the Declaration was passed by the UN. (The statement is available
through the Indian and Northern Affairs Canada website at: http://www.aincinac.gc.ca/nr/prs/s-d2007/2-2936-eng.asp or see Appendix B.)
Ask students to read the response from Indigenous peoples (Indigenous peoples
laud new UN declaration available at:
http://services.inquirer.net/print/print.php?article_id=88991)
Ask students to write a personal response stating:
o What the Declaration says about the rights of Indigenous peoples.
o What they think about these rights in relation to Canadian Indigenous
peoples.
o What they think of the fact that Canada voted against the Declaration.
As a follow-up, consider asking students to write a joint letter to the Prime Minister,
or to the Minister of Indian Affairs and Northern Development, with their perspective
on the issue.

12

Lesson 5:
Objective 4:
Development that has been forced on Indigenous peoples denies their human and
Aboriginal rights.
Objective 5:
Indigenous peoples and their traditional territories are threatened by the effects of foreign
concepts of development which are insensitive to Indigenous beliefs and practices.
•
•

•

Students will watch two short programs from the video kit First Nations, the Circle
Unbroken: Videos 1-4 (available for loan through the Stewart Resources Centre at
the Saskatchewan Teachers’ Federation).
Program one: Time Immemorial (20 min.) is about the Nisga’a people in British
Columbia who have been resisting moving away from their lands. An alternate
video for this activity is Honour of the Crown, produced by the National Film Board.
This film focuses on the struggles of the Smith’s Landing First Nation (47 min.).
This video is also available for loan through the Stewart Resources Centre.
o Remind students of the articles they read in the last class about Indigenous
rights to their own land. Ask students to consider how the Nisga’a have been
treated by the government, and how their struggles might change if the
United Nations Declaration on the Rights of Indigenous Peoples was
established.
o After viewing, ask students to discuss the questions above in groups, and to
develop an answer to share with the class.
Program two: Commandos for Christ (20 min.) is about the colonizer’s perspective
of development. In this short film, a group of missionaries tries to convert a group of
Ayoreo people in Paraguay, but their contact exposes the Ayoreo to social problems
and disease.
o Remind students of the discussion held about development in the first two
lessons and ask them to consider whether the support offered by the
missionaries is supportive of the needs the Ayoreo or not.
o After viewing the film, ask the student groups to answer this question and to
share their answers with the class.
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Lesson 6:
Objective 1:
Indigenous peoples’ concept of development is defined by their common respect for the
land. That concept is both individual and communal.
•

•
•

•

Remind students (or introduce them to the topic) of the differences in worldview
between First Nations and Europeans in regard to the concepts of ownership and
resources. Distribute information about the First Nations and British (Western)
historical worldviews.
Source:
Office of the Treaty Commissioner. (2007). Teaching treaties in the
classroom - First Nations worldview, pp. 448-449; British worldview,
pp. 459-460.
This resource is available for loan from the Stewart Resources Centre of the
Saskatchewan Teachers’ Federation.
Hand out the sheet outlining worldview perspectives on spirituality, economics, and
politics.
Divide students into groups and give each group a section of the document to read.
Ask students to summarize the differences (10-15 min.) and to share with the large
group. An alternate activity could be to read a story to the group, such as Dear
Children of the Earth: A Letter from Home by Schim Schimmel (available for loan
through the Stewart Resources Centre), and to use the book as the theme for a
class discussion.
Chart the major differences between the worldviews and ask students to take notes.

Ranking Activity
• Hand out envelopes (you will need to prepare these prior to class) containing the
following words on individual pieces of paper: sun, planet, plants, insects, animals,
and people (see Appendix C).
• Ask students to rank the words in order of importance (10 min.).
• When students have completed this task, ask them to remove the word plants. Ask
them how the planet would be affected as a result of this change.
• Remove the word sun and ask the same question.
• Replace all the words and ask students to remove the word people. Ask them the
same question.
• Share the First Nations Historical Worldview written by Judy Bear (Appendix D).
• Ask students to discuss the following questions in groups:
o If we share the western perspective, how would we view and treat the world’s
resources?
o If we share the First Nations and Métis perspective, how would we view and
treat the world’s resources?
• Ask the groups to report back to the class.
• Clarify the differences in worldview.
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•

•

Ask students to discuss the following scenario in groups:
o A big oil company from Holland wants to drill for oil on land in your
community. You have been asked to prepare a report for the big oil
company that will help them understand the background issues. Prepare an
explanation for this group on the differences in worldview on this issue from a
European and a First Nations perspective.
Ask students to complete a written response, based on the information covered in
class.

15

Lesson 7:
Objective 7:
Indigenous peoples and social scientists, globally, are demanding more culturally sensitive
programs for personal, social, and economic development.
Objective 8:
Indigenous principles of development, conservation and change are increasingly relevant
to non-Indigenous science and technology, and schemes for sustainable development
pollution control and waste management.
•

•
•
•
•
•
•
•
•

Distribute to students a copy of the Aboriginal Development Circle on page 10 of the
book Aboriginal Entrepreneurship and Business Development by Robert B.
Anderson - available for loan from the Stewart Resources Centre. (See Resources
Used for This Unit at the end of this document for full publisher details.)
Connect the diagram to the concepts covered in this unit: self-government, control
of resources, development, self-reliance, and self-determination.
Explain to the students that many Aboriginal groups have begun very successful
business projects that are creating jobs and financial resources for Aboriginal
peoples.
Distribute to students The Characteristics of Aboriginal Economic Development on
page 12 of the book Aboriginal Entrepreneurship and Business Development by
Robert B. Anderson - available for loan from the Stewart Resources Centre.
The above-mentioned resource also contains approximately 30 case studies. Copy
and hand out to groups copies of a selection of the case studies in the book - one
case study per group.
Ask students to read their case study and to identify how these case studies reflect
the Aboriginal Development Circle and the First Nations historical worldview.
Ask students to develop a visual representation to share with the class to illustrate
their case study with its connections to the development circle and to an Aboriginal
worldview.
Students will present their representations to the class.
Ask students to prepare an exit slip using the following stem as a basis for their
reflections: I am noticing the following about development… This feedback will be
used as a formative assessment to identify any areas of misunderstanding.
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Lesson 8:
Objective 7:
Indigenous peoples and social scientists, globally, are demanding more culturally sensitive
programs for personal, social, and economic development.
Objective 8:
Indigenous principles of development, conservation and change are increasingly relevant
to non-Indigenous science and technology, and schemes for sustainable development
pollution control and waste management.
•
•
•

Invite an Aboriginal entrepreneur or businessperson into the classroom to talk to
students.
Ask students to look for connections to the Aboriginal Development Circle and to an
Aboriginal worldview while listening.
Discuss the students’ responses after the presentation.
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Lesson 9:
Objective 7:
Indigenous peoples and social scientists, globally, are demanding more culturally sensitive
programs for personal, social, and economic development.
Objective 8:
Indigenous principles of development, conservation and change are increasingly relevant
to non-Indigenous science and technology, and schemes for sustainable development
pollution control and waste management.
•

•

Students will complete a research project on an Aboriginal development project
using the outline attached (Appendix E - Research Project: The Process). Also
distribute a copy of the Research Project Rubric (Appendix F) to students to make
them aware of how their projects will be evaluated by the teacher.
Some possibilities for research are:
o Skownan First Nation Community Values Project http://www.iisd.org/ai/waterhen.htm
o Niigon Technologies - http://www.niigon.com/home.htm
o Saskatchewan casinos - http://www.siga.sk.ca/
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Lesson 10:
Performance Task:
Your community wants to help a First Nations group in your area. A meeting has been
called and some ideas will be discussed. The ideas develop so far are:
• Conduct fundraising, find sponsors, and develop a health centre on the reserve.
• Conduct fundraising and develop a series of grants that individuals may apply for in
areas such as home improvement.
• Create a committee that will oversee and will support the future development of the
reserve.
In groups, prepare a presentation for the community meeting outlined above. You may
choose to explain the problems with these suggestions, find ways to improve these
suggestions, or come up with alternate suggestions. Your presentation must include a
rationale or explanation for your decisions. You will be assessed using the attached
Performance Task Rubric (Appendix G).
Ask students to also complete the self-assessment sheet (Appendix H).

19

RESOURCES
All resources listed are available for loan from the Stewart Resources Centre at the
Saskatchewan Teachers’ Federation.
Resources Used for This Unit
Anderson, R. B. (2002). Aboriginal entrepreneurship and business development.
North York, ON: Captus Press Inc.
First Nations, the circle unbroken [videorecording] : videos 1-4. Montreal, PQ:
National Film Board of Canada, 1993.
Office of the Treaty Commissioner. (2007). Treaty resource kit (includes Teaching treaties
in the classroom). Saskatoon, SK: Author.
Saskatchewan Education. (1992). Native Studies: A curriculum guide for grade 11
international Indigenous issues. Regina: Author.
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Additional Supplementary Resources Available from the Stewart Resources Centre
Belanger, Y. D. (2006). Gambling with the future: The evolution of Aboriginal gaming
in Canada. Saskatoon, SK: Purich Publishing.
Bombay, H., Smith, P., & Murray, A. (1996). Aboriginal forest-based ecological knowledge
in Canada: Discussion paper, August 1996. Ottawa, ON: National Aboriginal
Forestry Association.
Davis, T. (2000). Sustaining the forest, the people, and the spirit. Albany, NY: State
University of New York Press.
First Nations Provincial Specialists Association. (1992). The First Nations land question:
A resource package. Vancouver, BC: British Columbia Teachers’ Federation.
First Nations, the circle unbroken [videorecording]: videos 5-7. Montreal, PQ:
National Film Board of Canada, 1998.
Honour of the Crown [videorecording]. Montreal, PQ: National Film Board of
Canada, 2001.
The little trapper [videorecording]. Montreal, PQ: National Film Board of Canada, 1999.
May, E. (1990). Paradise won: The struggle for South Moresby. Toronto, ON:
McClelland & Stewart.
Monet, D., & Skanu'u. (1992). Colonialism on trial: Indigenous land rights and the Gitksan
and Wet'suwet'en sovereignty case. Gabriola Island, BC: New Society.
Notzke, C. (1994). Aboriginal peoples and natural resources in Canada. North York, ON:
Captus University Publications.
Schimmel, S. (1994). Dear children of the earth: A letter from home. Minocqua, WI:
North Word Press.

The Stewart Resources Centre (SRC) has many other resources on Aboriginal issues and
perspectives. Please contact the SRC at src@stf.sk.ca or view our online catalogue at
www.stf.sk.ca for more information.
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APPENDIX A

United Nations Declaration on the Rights of
Indigenous Peoples
(CONDENSED VERSION)
Adopted by General Assembly Resolution on September 13, 2007.

PART I
Article 1
Indigenous peoples have the right to the full enjoyment, as a collective or as individuals, of
all human rights and fundamental freedoms as recognized in the Charter of the United
Nations, the Universal Declaration of Human Rights and international human rights law.
Article 2
Indigenous peoples and individuals are free and equal to all other peoples and individuals
and have the right to be free from any kind of discrimination, in the exercise of their rights,
in particular that based on their indigenous origin or identity.
Article 3
Indigenous peoples have the right to self-determination. By virtue of that right they freely
determine their political status and freely pursue their economic, social and cultural
development.
Article 4
Indigenous peoples, in exercising their right to self-determination, have the right to
autonomy or self-government in matters relating to their internal and local affairs, as well
as ways and means for financing their autonomous functions.
Article 5
Indigenous peoples have the right to maintain and strengthen their distinct political, legal,
economic, social and cultural institutions, while retaining their right to participate fully, if
they so choose, in the political, economic, social and cultural life of the State.
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PART II
Article 6
Every indigenous individual has the right to a nationality.
Article 7
1. Indigenous individuals have the rights to life, physical and mental integrity, liberty and
security of person.
2. Indigenous peoples have the collective right to live in freedom, peace and security as
distinct peoples and shall not be subjected to any act of genocide or any other act of
violence, including forcibly removing children of the group to another group.
Article 8
1. Indigenous peoples and individuals have the right not to be subjected to forced
assimilation or destruction of their culture.
2. States shall provide effective mechanisms for prevention of, and redress for:
(a) Any action which has the aim or effect of depriving them of their integrity as distinct
peoples, or of their cultural values or ethnic identities;
(b) Any action which has the aim or effect of dispossessing them of their lands, territories
or resources;
(c) Any form of forced population transfer which has the aim or effect of violating or
undermining any of their rights;
(d) Any form of forced assimilation or integration;
(e) Any form of propaganda designed to promote or incite racial or ethnic discrimination
directed against them.
Article 9
Indigenous peoples and individuals have the right to belong to an indigenous community or
nation, in accordance with the traditions and customs of the community or nation
concerned. No discrimination of any kind may arise from the exercise of such a right.
Article 10
Indigenous peoples shall not be forcibly removed from their lands or territories. No
relocation shall take place without the free, prior and informed consent of the indigenous
peoples concerned and after agreement on just and fair compensation and, where
possible, with the option of return.
Article 11
1. Indigenous peoples have the right to practise and revitalize their cultural traditions and
customs. This includes the right to maintain, protect and develop the past, present and
future manifestations of their cultures, such as archaeological and historical sites, artifacts,
designs, ceremonies, technologies and visual and performing arts and literature.
2. States shall provide redress through effective mechanisms, which may include
restitution, developed in conjunction with indigenous peoples, with respect to their cultural,
intellectual, religious and spiritual property taken without their free, prior and informed
consent or in violation of their laws, traditions and customs.
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PART III
Article 12
1. Indigenous peoples have the right to manifest, practise, develop and teach their spiritual
and religious traditions, customs and ceremonies; the right to maintain, protect, and have
access in privacy to their religious and cultural sites; the right to the use and control of their
ceremonial objects; and the right to the repatriation of their human remains.
2. States shall seek to enable the access and/or repatriation of ceremonial objects and
human remains in their possession through fair, transparent and effective mechanisms
developed in conjunction with indigenous peoples concerned.
Article 13
1. Indigenous peoples have the right to revitalize, use, develop and transmit to future
generations their histories, languages, oral traditions, philosophies, writing systems and
literatures, and to designate and retain their own names for communities, places and
persons.
2. States shall take effective measures to ensure that this right is protected and also to
ensure that indigenous peoples can understand and be understood in political, legal and
administrative proceedings, where necessary through the provision of interpretation or by
other appropriate means.
Article 14
1. Indigenous peoples have the right to establish and control their educational systems and
institutions providing education in their own languages, in a manner appropriate to their
cultural methods of teaching and learning.
2. Indigenous individuals, particularly children, have the right to all levels and forms of
education of the State without discrimination.
3. States shall, in conjunction with indigenous peoples, take effective measures, in order
for indigenous individuals, particularly children, including those living outside their
communities, to have access, when possible, to an education in their own culture and
provided in their own language.

PART IV
Article 15
1. Indigenous peoples have the right to the dignity and diversity of their cultures, traditions,
histories and aspirations which shall be appropriately reflected in education and public
information.
2. States shall take effective measures, in consultation and cooperation with the
indigenous peoples concerned, to combat prejudice and eliminate discrimination and to
promote tolerance, understanding and good relations among indigenous peoples and all
other segments of society.
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Article 16
1. Indigenous peoples have the right to establish their own media in their own languages
and to have access to all forms of non-indigenous media without discrimination.
2. States shall take effective measures to ensure that State-owned media duly reflect
indigenous cultural diversity. States, without prejudice to ensuring full freedom of
expression, should encourage privately owned media to adequately reflect indigenous
cultural diversity.
Article 17
1. Indigenous individuals and peoples have the right to enjoy fully all rights established
under applicable international and domestic labour law.
2. States shall in consultation and cooperation with indigenous peoples take specific
measures to protect indigenous children from economic exploitation and from performing
any work that is likely to be hazardous or to interfere with the child’s education, or to be
harmful to the child’s health or physical, mental, spiritual, moral or social development,
taking into account their special vulnerability and the importance of education for their
empowerment.
3. Indigenous individuals have the right not to be subjected to any discriminatory
conditions of labour and, inter alia, employment or salary.
Article 18
Indigenous peoples have the right to participate in decision-making in matters which would
affect their rights, through representatives chosen by themselves in accordance with their
own procedures, as well as to maintain and develop their own indigenous decision-making
institutions.

PART V
Article 19
States shall consult and cooperate in good faith with the indigenous peoples concerned
through their own representative institutions in order to obtain their free, prior and informed
consent before adopting and implementing legislative or administrative measures that may
affect them.
Article 20
1. Indigenous peoples have the right to maintain and develop their political, economic and
social systems or institutions, to be secure in the enjoyment of their own means of
subsistence and development, and to engage freely in all their traditional and other
economic activities.
2. Indigenous peoples deprived of their means of subsistence and development are
entitled to just and fair redress.
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Article 21
1. Indigenous peoples have the right, without discrimination, to the improvement of their
economic and social conditions, including, inter alia, in the areas of education,
employment, vocational training and retraining, housing, sanitation, health and social
security.
2. States shall take effective measures and, where appropriate, special measures to
ensure continuing improvement of their economic and social conditions. Particular
attention shall be paid to the rights and special needs of indigenous elders, women, youth,
children and persons with disabilities.
Article 22
1. Particular attention shall be paid to the rights and special needs of indigenous elders,
women, youth, children and persons with disabilities in the implementation of this
Declaration.
2. States shall take measures, in conjunction with indigenous peoples, to ensure that
indigenous women and children enjoy the full protection and guarantees against all forms
of violence and discrimination.
Article 23
Indigenous peoples have the right to determine and develop priorities and strategies for
exercising their right to development. In particular, indigenous peoples have the right to be
actively involved in developing and determining health, housing and other economic and
social programmes affecting them and, as far as possible, to administer such programmes
through their own institutions.
Article 24
1. Indigenous peoples have the right to their traditional medicines and to maintain their
health practices, including the conservation of their vital medicinal plants, animals and
minerals. Indigenous individuals also have the right to access, without any discrimination,
to all social and health services.
2. Indigenous individuals have an equal right to the enjoyment of the highest attainable
standard of physical and mental health. States shall take the necessary steps with a view
to achieving progressively the full realization of this right.

PART VI
Article 25
Indigenous peoples have the right to maintain and strengthen their distinctive spiritual
relationship with their traditionally owned or otherwise occupied and used lands, territories,
waters and coastal seas and other resources and to uphold their responsibilities to future
generations in this regard.
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Article 26
1. Indigenous peoples have the right to the lands, territories and resources which they
have traditionally owned, occupied or otherwise used or acquired.
2. Indigenous peoples have the right to own, use, develop and control the lands, territories
and resources that they possess by reason of traditional ownership or other traditional
occupation or use, as well as those which they have otherwise acquired.
3. States shall give legal recognition and protection to these lands, territories and
resources. Such recognition shall be conducted with due respect to the customs, traditions
and land tenure systems of the indigenous peoples concerned.
Article 27
States shall establish and implement, in conjunction with indigenous peoples concerned, a
fair, independent, impartial, open and transparent process, giving due recognition to
indigenous peoples’ laws, traditions, customs and land tenure systems, to recognize and
adjudicate the rights of indigenous peoples pertaining to their lands, territories and
resources, including those which were traditionally owned or otherwise occupied or used.
Indigenous peoples shall have the right to participate in this process.
Article 28
1. Indigenous peoples have the right to redress, by means that can include restitution or,
when this is not possible, just, fair and equitable compensation, for the lands, territories
and resources which they have traditionally owned or otherwise occupied or used, and
which have been confiscated, taken, occupied, used or damaged without their free, prior
and informed consent.
2. Unless otherwise freely agreed upon by the peoples concerned, compensation shall
take the form of lands, territories and resources equal in quality, size and legal status or of
monetary compensation or other appropriate redress.
Article 29
1. Indigenous peoples have the right to the conservation and protection of the environment
and the productive capacity of their lands or territories and resources. States shall
establish and implement assistance programmes for indigenous peoples for such
conservation and protection, without discrimination.
2. States shall take effective measures to ensure that no storage or disposal of hazardous
materials shall take place in the lands or territories of indigenous peoples without their free,
prior and informed consent.
3. States shall also take effective measures to ensure, as needed, that programmes for
monitoring, maintaining and restoring the health of indigenous peoples, as developed and
implemented by the peoples affected by such materials, are duly implemented.
Article 30
1. Military activities shall not take place in the lands or territories of indigenous peoples,
unless justified by a relevant public interest or otherwise freely agreed with or requested by
the indigenous peoples concerned.

28

2. States shall undertake effective consultations with the indigenous peoples concerned,
through appropriate procedures and in particular through their representative institutions,
prior to using their lands or territories for military activities.

PART VII
Article 31
1. Indigenous peoples have the right to maintain, control, protect and develop their cultural
heritage, traditional knowledge and traditional cultural expressions, as well as the
manifestations of their sciences, technologies and cultures, including human and genetic
resources, seeds, medicines, knowledge of the properties of fauna and flora, oral
traditions, literatures, designs, sports and traditional games and visual and performing arts.
They also have the right to maintain, control, protect and develop their intellectual property
over such cultural heritage, traditional knowledge, and traditional cultural expressions.
2. In conjunction with indigenous peoples, States shall take effective measures to
recognize and protect the exercise of these rights.
Article 32
1. Indigenous peoples have the right to determine and develop priorities and strategies for
the development or use of their lands or territories and other resources.
2. States shall consult and cooperate in good faith with the indigenous peoples concerned
through their own representative institutions in order to obtain their free and informed
consent prior to the approval of any project affecting their lands or territories and other
resources, particularly in connection with the development, utilization or exploitation of
mineral, water or other resources.
3. States shall provide effective mechanisms for just and fair redress for any such
activities, and appropriate measures shall be taken to mitigate adverse environmental,
economic, social, cultural or spiritual impact.
Article 33
1. Indigenous peoples have the right to determine their own identity or membership in
accordance with their customs and traditions. This does not impair the right of indigenous
individuals to obtain citizenship of the States in which they live.
2. Indigenous peoples have the right to determine the structures and to select the
membership of their institutions in accordance with their own procedures.
Article 34
Indigenous peoples have the right to promote, develop and maintain their institutional
structures and their distinctive customs, spirituality, traditions, procedures, practices and,
in the cases where they exist, juridical systems or customs, in accordance with
international human rights standards.
Article 35
Indigenous peoples have the right to determine the responsibilities of individuals to their
communities.
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Article 36
1. Indigenous peoples, in particular those divided by international borders, have the right to
maintain and develop contacts, relations and cooperation, including activities for spiritual,
cultural, political, economic and social purposes, with their own members as well as other
peoples across borders.
2. States, in consultation and cooperation with indigenous peoples, shall take effective
measures to facilitate the exercise and ensure the implementation of this right.

PART VII
Article 37
1. Indigenous peoples have the right to the recognition, observance and enforcement of
treaties, agreements and other constructive arrangements concluded with States or their
successors and to have States honour and respect such treaties, agreements and other
constructive arrangements.
2. Nothing in this Declaration may be interpreted as diminishing or eliminating the rights of
indigenous peoples contained in treaties, agreements and other constructive
arrangements.
Article 38
States in consultation and cooperation with indigenous peoples, shall take the appropriate
measures, including legislative measures, to achieve the ends of this Declaration.
Article 39
Indigenous peoples have the right to have access to financial and technical assistance
from States and through international cooperation, for the enjoyment of the rights
contained in this Declaration.
Article 40
Indigenous peoples have the right to access to and prompt decision through just and fair
procedures for the resolution of conflicts and disputes with States or other parties, as well
as to effective remedies for all infringements of their individual and collective rights. Such a
decision shall give due consideration to the customs, traditions, rules and legal systems of
the indigenous peoples concerned and international human rights.
Article 41
The organs and specialized agencies of the United Nations system and other
intergovernmental organizations shall contribute to the full realization of the provisions of
this Declaration through the mobilization, inter alia, of financial cooperation and technical
assistance. Ways and means of ensuring participation of indigenous peoples on issues
affecting them shall be established.
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PART IX
Article 42
The United Nations, its bodies, including the Permanent Forum on Indigenous Issues, and
specialized agencies, including at the country level, and States shall promote respect for
and full application of the provisions of this Declaration and follow up the effectiveness of
this Declaration.
Article 43
The rights recognized herein constitute the minimum standards for the survival, dignity and
well-being of the indigenous peoples of the world.
Article 44
All the rights and freedoms recognized herein are equally guaranteed to male and female
indigenous individuals.
Article 45
Nothing in this Declaration may be construed as diminishing or extinguishing the rights
indigenous peoples have now or may acquire in the future.
Article 46
1. Nothing in this Declaration may be interpreted as implying for any State, people, group
or person any right to engage in any activity or to perform any act contrary to the Charter
of the United Nations or construed as authorizing or encouraging any action which would
dismember or impair, totally or in part, the territorial integrity or political unity of sovereign
and independent States.
2. In the exercise of the rights enunciated in the present Declaration, human rights and
fundamental freedoms of all shall be respected. The exercise of the rights set forth in this
Declaration shall be subject only to such limitations as are determined by law and in
accordance with international human rights obligations. Any such limitations shall be nondiscriminatory and strictly necessary solely for the purpose of securing due recognition and
respect for the rights and freedoms of others and for meeting the just and most compelling
requirements of a democratic society.
3. The provisions set forth in this Declaration shall be interpreted in accordance with the
principles of justice, democracy, respect for human rights, equality, non-discrimination,
good governance and good faith.
(Adapted from United Nations Declaration on the Rights of Indigenous Peoples - March
2008 - http://www.un.org/esa/socdev/unpfii/documents/DRIPS_en.pdf)

31

APPENDIX B

Indian and Northern Affairs Canada
www.ainc-inac.gc.ca

STATEMENT BY CANADA'S NEW GOVERNMENT
REGARDING THE UNITED NATIONS DECLARATION ON
THE RIGHTS OF INDIGENOUS PEOPLES
2-2936
OTTAWA (September 12, 2007) - The Honourable Chuck Strahl, Minister of Indian Affairs
and Northern Development and Federal Interlocutor for Métis and Non-Status Indians, and
the Honourable Maxime Bernier, Minister of Foreign Affairs, issued the following statement
today regarding the United Nations Declaration on the Rights of Indigenous Peoples:
The General Assembly will vote tomorrow on whether or not to adopt the United Nations
Declaration on the Rights of Indigenous Peoples.
Canada will vote against adoption of the current text because it is fundamentally flawed
and lacks clear, practical guidance for implementation, and contains provisions that are
fundamentally incompatible with Canada's constitutional framework. It also does not
recognize Canada's need to balance indigenous rights to lands and resources with the
rights of others.
Since taking office in 2006, Canada's New Government has acted on many fronts to
improve quality of life and promote a prosperous future for all Aboriginal peoples. This
agenda is practical, focuses on real results, and has led to tangible progress in a range of
areas including land claims, education, housing, child and family services, safe drinking
water and the extension of human rights protection to First Nations on reserve. We are
also pushing to have Section 67 of the Canadian Human Rights Act repealed. This would
ensure the protection of fundamental human rights for all Aboriginal people, including
Aboriginal women who are often the most vulnerable.
Canada supports the spirit and intent of a United Nations Declaration on the Rights of
Indigenous Peoples. But further negotiations are necessary in order to achieve a text
worthy of Canadian support that will truly address the interests of indigenous and nonindigenous peoples in Canada and around the world.
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We have not stood alone during this process. The U.S., Australia and New Zealand have
all voiced concerns with the text as it now stands.
Canada's position has remained consistent and principled. We have stated publicly that we
have significant concerns with the wording of provisions of the Declaration such as those
on: lands, territories and resources; free, prior and informed consent when used as a veto;
self-government without recognition of the importance of negotiations; intellectual property;
military issues; and the need to achieve an appropriate balance between the rights and
obligations of indigenous peoples, member States and third parties.
For example, in Article 26, the document states: "Indigenous peoples have the right to the
lands, territories and resources which they have traditionally owned, occupied or otherwise
used or acquired." This could be used by Aboriginal groups to challenge and re-open
historic and present day treaties and to support claims that have already been dealt with.
Similarly, some of the provisions dealing with the concept of free, prior and informed
consent are too restrictive. Provisions such as Article 19 imply that the State cannot act
without the consent of indigenous peoples even when such actions are matters of general
policy affecting both indigenous and non-indigenous peoples.
Despite Canada joining efforts with like-minded States that have a large indigenous
population, our concerns with the current text were not addressed.
Canada will continue to be active internationally in the field of indigenous rights, and will
continue with our practical and meaningful agenda on priorities here at home.
For further information please contact:
Philippe Mailhot
Press Secretary
Office of the Honourable Chuck Strahl
819-997-0002
Foreign Affairs Media Relations Office
Foreign Affairs and International Trade Canada
613-995-1874
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APPENDIX C
Handout for Lesson 6 - Ranking Activity
Photocopy the following page of terms and cut into separate pieces of paper. Prepare an
envelope with a complete set of terms for each group in your class.

SUN

INSECTS

PLANET

ANIMALS

PLANTS

PEOPLE

34

APPENDIX D
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APPENDIX E
Research Project: The Process
Initiate, Define, and Focus
(These are the skills of questioning
and identifying the problem.)

•
•

Consider Possible Strategies and
Create a Plan
(These are the skills of developing
preliminary ideas and plans.)

•

•
•

•
•

Carry Out a Plan of Action
(These are the skills of considering
what is known, what needs to be
learned, and how to gather
evidence or support.)

•

Analyze, Synthesize, Interpret,
and Organize
(These are the skills of examining
information and evidence,
processing data, interpreting,
evaluating, or connecting the
results.)

•
•
•

Present and Exchange
(These are the skills of
communicating and sharing what
has been learned.)

•
•
•

Reflect and Evaluate

•

•
•

•

•
•
•

•
•

What is my topic or question? What do I want to know or find out?
What strategies could I use to explore what I already know about this
topic or question?
What do others know about this topic or question?
What inquiry questions would focus my task?

How might I find out more about this topic or question? Where might
I find information about this topic or question? From whom might I
find out more about what I want to learn?
What resources are there in my classroom to help me? In my
school? In my community? What resources will best help me clarify
my topic or question?
How will I access these sources or carry out these procedures?

What will I listen to, read, and view to gain pertinent information
about my topic or question?
What procedures will I use?
How will I make notes (using appropriate models such a diagrams,
mind maps, note cards, computer files), summarize, paraphrase, or
quote as appropriate (recording information needed for a
bibliography) what I am learning?

What have I learned?
What is my main thesis statement, main idea, or key message?
Do I need to develop or revise the thesis, main idea, or key
message?
Can I formulate alternate answers, solutions, conclusions, or
decisions related to my inquiry questions?

What will be my purpose for sharing my findings?
With whom will I share these findings? Where? When? How?
How can I prepare a presentation suitable for the purpose, audience,
and situation that I have identified?
What do I need to revise and edit?
Have I prepared adequately and rehearsed for my presentation?
Present findings to audience.

How can I judge the effectiveness of the inquiry, the processes, and
the presentation?
What new insights and questions do I have after learning what I
have learned?
What ways could I use what I have learned to improve further
research?
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APPENDIX F
Research Project Rubric

Content

Organization

1

2

Information
may not be
connected
to the topic.
The project
is described
in a
haphazard
way. No
supporting
details or
examples
are
included.
Information
is
disorganized
and gaps in
content
leave the
reader
confused.

Information is
not entirely
related to the
topic. The
project is not
fully
described.
Details or
examples do
not support
the main
topic.

Understanding The student
does not
appear to
understand
either the
assignment
or the
content
material.

3

Most
information
does relate to
the topic.
Some
questions are
answered. The
topic is
described quite
briefly. One
relevant
supporting
detail is
included.
Information is Information is
generally
somewhat
muddled with organized with
only one or two
two or three
organizational problems.
Separate ideas
problems.
are discussed
Separate
ideas are not in separate
paragraphs.
discussed
separately.
The student is
The student
beginning to
has difficulty
make
making
connections
connections
between the
between the
content
content and
material and
the purpose
the key
of the
understandings
assignment.
of this course.

4

5

Information
relates to the
topic. Most
questions are
answered and
the topic is
addressed in
sufficient
detail. Two or
three
supporting
details are
included.

Information
clearly relates
to the topic
and answers
the questions
posed. The
project is
clearly
described in
depth. Three
or four
supporting
details are
included.
Information is
very well
organized in
welldeveloped
paragraphs
that follow a
logical
sequence.

Information is
organized in
adequate
paragraphs
that flow well
from one to the
other.

The student
has a good
understanding
of the content
material and is
able to connect
this to the key
understandings
of the course.

The student
has an
insightful
understanding
of the content
material and
its relevance
to Aboriginal
people and to
life in 2008.
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APPENDIX G
Performance Task Rubric

1
Understanding Shows no
understanding
of the
concepts
covered in
this unit. The
response
covers none
of the aspects
of the task.

Presentation

Presentation
is poor.
Presentation
skills,
including
voice
projection,
language
usage, and
body
language, are
poor.

2

3

Shows
adequate
understanding
of the major
concepts of
this unit, but
misses some
significant
points. The
response
attempts to
address most
aspects of the
task.
Presentation
Presentation
is mostly
is
disorganized. organized, but
lacks in focus.
Presentation
Presentation
skills are not
adequate in at skills are not
adequate in at
least two
least one
areas.
area.
Shows limited
understanding
of the
concepts
covered in
this unit. The
response
attempts to
cover some of
the aspects of
the task.

4

5

Shows nearly
complete
understanding
of most of the
concepts
covered in
this unit. The
response
covers most
aspects of the
task.

Shows
complete
understanding
of all the
concepts
covered in
this unit. The
response
covers all
aspects of the
task in depth.

Presentation
is organized
and focused.
Presentation
skills are
adequate, but
not refined.

Presentation
is clear,
concise, and
complete.
Presentation
skills,
including
voice
projection,
language
usage, and
body
language, are
excellent.
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APPENDIX H
Self-Assessment
Evaluation Statement
I understood the goals of this unit.

Rating
0

1

2

3

4

Not at all

5
Fully

Some things I could do to deepen my
understanding are … (Record your ideas in
the space to the right.)

During class, I worked hard at the tasks and
I thought about what I was learning.

0

1

2

3

4

Not at all

5
Fully

Some things I can do to work harder include
… (Record your ideas in the space to the
right.)

I was able to demonstrate my
understanding of the concepts in this unit.

0

1

2

3

4

Not at all

5
Fully

Some ways in which I can improve how I
demonstrate learning are … (Record your
ideas in the space to the right.)

I fully understood the criteria for assessment
in this unit.

0
Not at all

1

2

3

4

5
Fully

Some things I still need to work on are …
(Record your ideas in the space to the
right.)
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APPENDIX I
Indigenous Nations of the Americas
(Excerpted from Saskatchewan Education’s
Native Studies 20: Student Resource Guide)
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